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	Supporting Pupil Wellbeing – Teach Mental Wellbeing – Kindness, Compassion & Hope

	
	
	
	
	

	Ensure pupils have opportunities to:
	
	Wellbeing
	
	Planning Wellbeing Teaching - Approaches to consider:

	· develop coping skills and self-care techniques;
· talk about their experiences during the outbreak;
· have one-to-one conversations with trusted adults, if needed;
· learn about topics related to coronavirus (e.g. how to stay alert);
· renew and develop friendships and peer groups;
· take part in other enriching developmental activities.

	
	· Teach pupils that, like physical health, mental wellbeing is an important part of daily life that is influenced by different factors, including exercise. 
· Explain to younger pupils that things they value, enjoy or are good at can all support mental wellbeing. Positive relationships and eating and sleeping well can also help. 
· Prompt older pupils to reflect on ways they can contribute to others’ mental wellbeing, and establish which activities help them maintain their own wellbeing

	
	· Ensure pupils know that they can talk to their teacher or other trusted adults if they have any concerns about wellbeing.
· Consider giving pupils contextual information (e.g. through a virtual learning environment) ahead of lessons where appropriate.
· Begin and end classes on a positive and let pupils know a few minutes before class will end to allow them to transition. 
· Think about the atmosphere in the teaching space (seating arrangements, relevant posters). 

	

	Recovery  Curriculum

	
	
	
	
	
	
	

	Transition - September to include:
	
	Phonics/Reading/Spelling/Handwriting
	
	Maths and English
	
	Foundation Subjects

	
· Opportunity to talk about lockdown experiences sharing their ‘Lockdown’ all about me.
· Develop further understanding of Covid:19.  Allow the children to ask questions and reflect on what they know and their experiences.
· Ensure protective measures in place are understood such as handwashing, not mixing of bubbles.
· All about me one-page profile completed.
· Class rules that focus on developing social skills, communication skills, care and kindness.
· Reteach how to play with others re-establishing relevant social skills.
· Reteach of the Rewards System with specific focus on rewards and Class Dojo.
· Reteach the Visible Learning characteristics.
· Focus on the importance of structured transitions within the day that are predictable and controllable doses of change using visuals, warnings, countdowns and music.
· Develop a class system for the children to share any worries or concerns – Worry Box.
· Focus on Oracy with opportunities for talk and introducing RWInc Talk Routine to all classes.
	
	· Phonics - RWInc Launch with early assessments by Reading Leader to identify stage in reading for children in Year 1 - Year 3 (possibly Year 4).
· Formal teaching to start 14th September for children in Years 1-3 (4 if needed).
· Phonics sessions to begin daily 20-30 minutes Year 1 and 2 teaching two/three sounds (extended to Year 3/4 if needed).
· Formal teaching of phonics for children in Foundation to start 21st September
· RWInc to start in Foundation one-day timetable from week 5 rolling three-day timetable starting 21st September in broad ‘Speed Sound’ groups learning2/3 sounds per day – 30 minutes. Baseline the Reception children into RWInc groups/Reassess the Year 1 & 2 children, to start new groups from Wk5. 
· Use KS2 RWInc materials for children in KS2 still learning to read.
· Hear every child read 1:1 in first full week.
· Daily readers to continue as normal.
· Class Read Aloud book to be read daily.
· Handwriting daily to push pride in all work and celebrate key success using the handwriting reward scheme.
· Homework all set on Class Dojo.
	
	· September - teach and embed missed learning from the summer term daily from the w/b 14th September with a focus on key areas that are a challenge to children.
· Every second counts with learning to catch up and keep up.
· [bookmark: _GoBack]English – Previous terms SPAG/genres
· Maths – White Rose recovery curriculum.
· Use fluency sessions to recap key number facts.
· PIRA/PUMA assessments to be completed by the end of w/b 21st September from previous summer year.
· Question Level Analysis diagnostic tool to identify gaps.
· New curriculum to start 5th October for new year group with gaps interwoven for recap and review.
· Homework all set on Class Dojo.

	
	· Whole School Project – Mental Health & Wellbeing for the first week from Monday 7th September as an opportunity to measure wellbeing, social skills and anxiety levels for all children.
· Run as continuous provision in all classes with opportunities to be creative and for children to self-select from a range of activities that include painting, drawing, colouring, acting, playing etc.
· During the continuous provision, teachers and TAs spend time continuing to build strong relationships with each child promoting the positive mental health of children.
· Promote more opportunities for the children to play and socialise buddying up key children if needed. 
· Virtual whole school celebration of all classes on Friday 11th September.
· New year group themes to start 14th September.
· Year 1 to follow EYFS curriculum and Continuous Provision for the autumn term.
· Jigsaw to be taught more regularly during the first half term at least using the recovery modules https://jigsaw3-11.com/community-en/#1590848531464-4fcd5d50-c8d4
· Homework all set on Class Dojo.


	

	Pupil Support -  Graduated Approach - Great Teachers, Great Learners

	
	
	
	
	
	
	

	Phase 1
	
	Phase  2
	
	Phase  3
	
	Phase 4 and 5

	· Teachers and TAs to begin building strong positive relationships with each child in the class.
· Transition from previous teacher to new teacher must take place detailing how to support each child linking in with ‘All about me’ sheets.
· Emotional Literacy Support implemented in all classrooms.
· Planning proforma used to support high quality planning for all with differentiation available for all tasks.
· Rotational Teaching used for children to opt in for support where needed.
· All lessons include scaffolding for support for all children to feel well supported regardless of ability.
· Reshape the timetable for opportunities to practice daily tasks to embed missed learning.
· Assemblies to continue to reflect on school values and our positive ethos in year teams.
· Safe space in all classrooms.
	
	· Teachers and TAs to work closely with families to monitor and support the wellbeing of individual children and their family. 
· Consultation with SENCO/Inclusion Leader for children needing additional support following lockdown.
· EP Consultation/Surgeries
· Freshstart
· Phonics - Pinny time for RWInc 
· Reading – 1:1 Reading time
· Maths – Bespoke e-homework 
· Speech and Language support through modelling high quality talk in areas around the school.
· Personalised safe space in classrooms.

	
	· Short or longer term ELSA sessions to support recovery.
· Precision Teaching in place and restarts for all children on the programme before lockdown following new assessments.
· Using assessments from the end of September, identify further children who need further 1:1 intervention.
· Ensure all existing children receive ELSA.
· Assess the needs of those who have had ELSA through lockdown due to struggling at home.
· IEPs reviewed and updated following assessments.
· Check ins and outs for key children, especially those who had them prior to lockdown.
· RWInc 5-10 minutes 1:1 tutoring.
· Catch Up Funding
	
	· MAST involvement
· Link EP support
· Family Workers
· Therapists
· Learning Mentors
· CAMHS
· Communication and Interaction Team
· School Nurse[image: ]


	[image: ]This document should be read in conjunction with PLP School Recovery Document  Mental Health and Wellbeing Policy and PowerPoint, SEN Graduated Approach, Making a Strong Start, Elsa Graduated Approach, Barry Carpenter – Supporting Mental Wellbeing of Pupils – September 2020 Recovery Curriculum  https://www.youtube.com/watch?v=QbC7KivQPio
 Post Covid - Supporting children Returning to School PSHE, RSHE and SMSC Lesson Ideas, Oracy Documents 
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COVID-19 School’s Recovery:



Service Delivery and Support 
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Introduction



Since the start of the COVID-19 crisis in the UK, one of the government’s responses was to shut down schools to help with social distancing and attempt to reduce infections and deaths in the UK population.



Consequently, the impact of school closures has led to concerns regarding the learning and mental health of all children, support for children classified as vulnerable/with SEND.  There is also widespread worry for families with children of all ages and abilities and how they are coping.



We now understand that the government has set out the potential date of 1 June (at the earliest) for primary schools in England to welcome back children in key transition years – nursery, Reception, Year 1 and Year 6.  Secondary schools, sixth forms and colleges will also work towards the possibility of providing some face-to-face contact with young people in Year 10 and Year 12 to help them prepare for exams next year.



This document highlights, as clearly as we are able, our enhanced response to the issues of pupils returning to school. Most importantly it demonstrates how we will continue to work closely in collaboration with schools, using evidence-based practice to support children and young people, families and school staff. 



































The Impact on Children, Young People and Families of the Coronavirus Pandemic and School Shutdown in the UK





Since 20 March 2020, schools in the UK have been shut as part of the government’s response to the Coronavirus pandemic.  Children and young people classed as vulnerable (those with an EHCP, in care or with a social worker) and those children of keyworkers could continue to attend.  Additionally, a school would have the flexibility to offer a place to a child/young person deemed as vulnerable due to their circumstances.  



Schools in Plymouth have been working hard to maintain their links with all of their children and families. ‘Educare’ has been provided for vulnerable and keyworker children/young people in school, distributing free school meals/vouchers to those that normally have them, monitoring and supporting vulnerable children not attending school, and facilitating learning and wellbeing activities for lots of children/young people at home.  



It has now been 8 weeks since some pupils last attended school and we are aware that the impact on some children, young people and the families will have been negative, stressful and traumatic.



As children and young people in Plymouth return to school, we will need to acknowledge that they may have been affected by the following during the UK lockdown/school closure:



· A rise in domestic abuse incidents

· A lowering of child protection referrals 

· Families under greater pressure as no access to wider family, support services and activities 

· Access to outside spaces limited 

· Living in poverty

· No access to regular meals

· Poor mental health – exacerbated by the anxiety regarding Coronavirus

· Loneliness

· Bereavement and illness (due to Coronavirus)

· Living in closer proximity to their family where they are experiencing parents/carers with a mental illness, alcohol and drugs and domestic abuse (the ‘toxic trio’).

· Limited access to a supportive adult to help their learning

· No/limited/unreliable access to the internet/technology to support distance learning

· Not accessing usual health services for concerns/injuries

· Not accessing outside space due to Coronavirus concerns

[image: ]

Socio-ecological impact of COVID-19 (Unicef, April 2020)



Due to the recent school shutdown it is also likely that the learning gap between children who are disadvantaged and their peers will have grown.  



“If we wanted to design a curriculum and a mode of delivery that would disadvantage the disadvantaged then distance learning during closure would be it. Overlay a challenging unemployment and economic climate, the disadvantaged and newly disadvantaged will have even less ability to focus on education; will have even less opportunity and control over their lives.”

Dan Nicholls (Educational Consultant)



The following table identifies the reasons for the widening disadvantage gap through the lens of distance learning during the pandemic (something that is also true during normal times).

[image: ]

The Psychological Impact of Isolation and School Shutdowns on the UK 



It is important to recognise the sudden changes that have occurred and the impact they are having on all children, families and schools in the UK at present.  These changes combined with anxiety surrounding Covid-19, sense of bereavement/loss of our usual way of life, loss of control and lower levels of frustration tolerance have not been easy for many.



Journey of change of school shutdown

[image: ]

(Dan Nicholls, 29 March 2020)



Many children, families and school staff will have endured challenges to getting their basic and psychological needs met and coping with a huge and sustained impact to the way they live and work. Due to the fact we have not experienced a lockdown in UK society in modern times we do not fully understand all of the potential mental health implications.  However, we can consider the affects that it will have had on certain groups.

[image: ]

Jim McManus (Director of Public Health) – 4 April 2020



How each individual has coped will depend on a number of factors – including the individual’s strengths and resilience, how much social support and connection they have received from supportive others and the promotion of regular and routine wellbeing activities that support their mental health.  We are also aware of the multiple additional challenges that many children and families have faced during the school shutdown (see Appendix - page 21)



What we do know from previous research and experience is that our most vulnerable children, young people and families in Plymouth will not have coped so well during the school lockdown.  They are likely to find it hard on the return to school/normal life and may require additional psychological and therapeutic support and interventions to recover.



“The long term impact of the Coronavirus outbreak on vulnerable children will exacerbate the issues they are already experiencing day to day.  So for these children this would be an extremely difficult time for them and it will be a case of providing ongoing support, intensive support perhaps for these children once we come out of this”



Helen Westerline – Childline – 16 April 2020



Previous research form the SARS outbreak in China (2003), suggest that the mental health of those emerging from lockdown will range from those experiencing fear and anxiety to more severe reactions such as PTSD and acute stress reactions related to their concerns around Covid-19 and its possible effects on them and those they care about.























Returning to School[image: ]







To date the UK government have suggested that schools will start to reopen in phases (depending on the government’s five tests to end/reduce the lockdown being met) with some year groups returning first, possibly before the summer holidays, to enable a sufficient ending to their primary school experience and support a positive transition to secondary schools.





Schools are key in supporting recovery



Evidence from previous events, where schools have had to shut down due to serious circumstances (e.g. natural disasters) is that schools and teachers are in a unique and well-placed position to provide vital support to children following potentially traumatic events and to also provide a vital role in helping to identify children who may be experiencing ongoing psychosocial difficulties.

Research shows that school was a powerful and stabilising force in many children’s lives.  Schools were able to establish a regular daily routine and provide access to caring peers and helpful adults.  School staff ensured that students could access relevant psychosocial support when needed, encouraged students to get involved in extracurricular activities and used the curriculum (specifically designed) to help pupils process their experiences using art, writing and therapeutic activities.  Schools also gave children and young people the opportunity to help their peers, which was found to be an important path toward moving forward positively. 



Schools in Plymouth will play a vital role in replicating these examples of support.



Attendance, anxiety and preparation to return



Whilst it has been acknowledged that the UK entered lockdown at a similar time with the population generally behaving the same, it is anticipated that this will not be the case as the lockdown lifts and children and families are allowed to return to aspects of their normal and daily lives.  Levels of anxiety due to the Coronavirus pandemic amongst children, young people, parents and carers are high and this will affect how vulnerable children and young people successfully return to school.  In Plymouth, the week before schools officially shutdown, attendance numbers in schools were low and depending on how confident the public feel about Public Health’s Coronavirus protective measures in schools (and in the wider society) this may effect attendance. 





Transition back to school



Schools will need to consider how some vulnerable children and young people return to school.  It may be that as we learn when some children should return to school, we should also consider how.  Psychologists understand that those children and young people who are resilient have experienced stresses that have been predictable, moderate and controllable.  Those children who could be vulnerable upon the transition back to school may have experienced patterns of stress that have been unpredictable, extreme and prolonged.  Some children may benefit from a short transition period into school, where their time in school is planned and increased gradually across a few days.  

Vulnerable children will need more care and attention to manage the demands of the school day on return to school than their peers.  We can expect those children to disengage and disrupt if we ask them to make too much change too quickly.   

Dr Bruce Perry (psychiatrist, Principal of the Neurosequential Model Network and Senior Fellow of The Child Trauma Academy) states how on return to school after the lockdown, vulnerable children and young people will need support from staff to turn big transitions into many little transitions – focusing on the predictable, moderate and controllable doses of change (e.g. using visuals, warnings, countdowns, music and rhythm).  NB - School staff can access his recent presentations on the ‘Neurosequential Network Stress & Trauma Series 2020’ on YouTube currently.  Session 9 – ‘Managing Transitions’ could be useful for school staff to watch prior to children and young people returning to schools - https://www.youtube.com/watch?v=cA7UbKnM0RM&feature=youtu.be



There will be a number of vulnerable children and young people who suffer from ‘emotional based school avoidance’ as a result of Coronavirus anxiety, the length of the school shutdown and what has happened to them whilst they have been off school.  These children, young people and their families will need specific care and targeted relational support (alongside a multi-agency approach) to enable them to successfully return.





A graduated response



When children and young people do return to school it is imperative that class teachers work in close collaboration with families and school pastoral systems to monitor and assess the wellbeing of children and young people.  Most children with access to their regular, supportive staff and routines will quickly return to how they have been before, however, we do expect some children to struggle.



“Covid-19 is clearly going to present the biggest problem for the poorest, the lowest achieving academically and the least motivated children and whether we like it or not it is going to widen the gaps, especially in the short term.

However, it is important to remember that children are very resilient creatures.  All the studies show that the vast majority of children, even from disadvantaged backgrounds are resilient so most will bounce back pretty fast as soon as they experience the good teaching that the vast majority of schools will have lined up to provide.

It is not about the need to provide mass interventions for millions of children.  It is about letting schools really do the job they can do and having really good identification of the children who for whatever reason aren’t bouncing back rapidly”



Amanda Spielman (Her Majesty’s Chief Inspector, OFSTED) 

Giving evidence to Education Committee 27 April 2020



It is recognised that a major role for head teachers, class teachers, teaching assistants and other support staff in the return to school will be the connection and relationship they have with all their children, young people and families.  This will be particularly important for those children with SEND, EHCPs, in care and in other vulnerable groups.



"The most therapeutic experiences do not take place in “therapy,” but in naturally occurring healthy relationships....  what works best is anything that increases the quality and number of relationships in the child’s life."



Bruce Duncan Perry MD



Trauma informed approaches



Many Plymouth schools have undertaken CPD (from MAST and other providers) to help make staff aware of Adverse Childhood Experiences and the impact they can have on children, young people and families.  Many schools have begun to implement ‘trauma-informed practices’ to help support vulnerable children.   Specifically, a trauma-informed school promotes a safe and welcoming climate; seeks to create a structured and predictable learning environment that minimises unnecessary trauma and loss reminders; focuses on building positive and attuned relationships between teachers and students, and among school staff; has anti-bullying and suicide prevention programs; and uses a balanced restorative justice (e.g. restorative practices) approach to conflict and conflict mediation with appropriate disciplinary action.  



		Trauma-informed approaches within any system aim to adhere to the 4 Rs:



		· Realising the widespread impact of trauma and pathways to recovery

· Recognising traumas signs and symptoms

· Responding by integrating knowledge about trauma into all facets of the system

· Resisting re-traumatisation of trauma-impacted individuals by decreasing the occurrence of unnecessary triggers (i.e., trauma and loss reminders) and by implementing trauma-informed policies, procedures, and practices







As children and young people return to school, staff will begin to understand their experiences of lockdown, whilst employing ‘trauma-informed’ practices and assessing their needs and provision to support their reintegration. There will be some children that will need further short and longer term psychosocial evidence-based interventions to support their recovery.  



School Actions (to consider) & complete planning document – page 13



· Complete relevant risk assessments for children, young people, staff and parents/carers and share with relevant staff.



· Schools to ensure that all staff have up to date information (which they have read and reflected on) regarding how to support children who are making disclosures and the necessary child protection procedures

· Schools to keep this information in key, convenient, and appropriately secure school areas for all staff to access



· Schools to reflect on whether they need to support children with appropriate resources (e.g. PSHE sessions and posters) regarding telling an adult if they have a worry/concern.



· When year groups are known to return, school staff to liaise closely with SENCo/Pastoral team regarding vulnerable children/those with SEND who might require an enhanced transition package of support back to school.  This plan to be communicated clearly with relevant parents/carers and children and young people (with appropriate timetables/visuals as required.)



· Class teachers to ensure all children and young people returning are aware of the return to school arrangements in as much detail as possible/relevant.



· Schools to acknowledge the Coronavirus pandemic in the UK to their individual classes (being mindful of children’s ages and stages), let them ask questions, reflect on what they know, share their emotions, provide them with appropriate resources and materials regarding Coronavirus, discuss what might have been difficult, what they are now looking forward to and how they can continue to keep themselves safe (following up to date government guidance)



· Schools to reflect on prioritising the wellbeing of their children and young people in the early stages of returning to school.  Whilst many adults will be eager to return to provide more regular learning, it is the connection with staff and the positive mental health of children and young people that will allow learning and progress to develop in due course.  This will include increased opportunities to play and socialise (with support for some children).



· Use of assemblies and PSHE lessons to help children reflect on the school’s values and ethos and what they can do to help each other in getting back to ‘normal’.



· Reminders & support for children regarding how they should play and the importance of re-establishing relevant social skills



· Teaching staff to reflect on how they might use art to help children and young people narrate and process their experiences of lockdown but also to create a shared sense of a positive future



· Distribute useful resource list to all relevant staff (see Appendix)



· Regularly reflect and assess children and young people in their classes as to how they are managing, liaising closely with parents/carers, school SENCo, and other internal pastoral support available.



· Use external support services within MAST (e.g. link educational psychologists, counsellors, therapists and family workers) to consult and advise on needs, provision and possible actions required.
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Return to School Planning 





		Action

		Who

		When



		What needs doing now before any return?

E.g. Completion of risk assessments & sending CP info on disclosures & procedures out to all staff











		                

		



		What planning in regards to acknowledging the shutdown/Coronavirus pandemic needs to occur for whole school and Key stages/whole school?









		

		



		What PSHE & social & emotional work needs planning in for classes & whole school?









		

		



		What is the plan for contacting C&YP and parents/carers and individualising transitions?









		

		



		What is the plan for assessing need of individual C&YP and families on their return?









		

		





Head Teachers and Senior Leaders



Head teachers and senior leaders in Plymouth schools have already been working exceptionally hard to support their children, families and staff during the Coronavirus pandemic. It is now understood that schools are to prepare for children attending in nursery, Reception, Year 1, Year 6, Year 10 and Year 12 on June 1 (if the national situation regarding Coronavirus permits).  Head teachers are now under considerable pressure to return children to school, whilst promoting safety for children, young people, their staff and parents/carers.



For head teachers and senior managers across schools and health care settings, The British Psychological Society (BPS) (31 March 2020) identified there were three support stages that staff needed supporting with as we moved through the current Coronavirus pandemic:



		Prepare 

		Action     [image: ]

		Recovery



		Anticipating peak of demand

		Demands reach peak

		Through the peak







On the ‘return to school’ for children and families, we will be entering the ‘recovery’ phase.  Psychological issues for staff in schools will be varied but may cover a range of emotions and behaviours such as:



· Continuing to worry about Coronavirus and its impact on them, their families, colleagues and the children they teach and support

· Thrive and growth – ‘I got through this/every second counts.’

· Survivor guilt – I made it through – why me and not those that died?

· What if this happens again?

· Anxiety and stress of having to teach and care for children and young people in new ways that are unfamiliar

· Exhaustion, sadness and ‘burnout’ as staff spend time with those who are anxious, overwhelmed and in pain





It is important for head teachers and senior leaders to know that protecting psychological wellbeing during the ‘recovery’ phase can prevent and mitigate negative consequences for staff later.  The promotion of self-care strategies for staff will be important to communicate and encourage – 



		Self-care Strategies for Combatting Secondary Trauma



		Physical

		Psychological

		Emotional

		Workplace



		Sleep well

Eat well

Dancing

Walking

Jogging

		Self-reflect

Pleasure reading

Say ‘no!’

Smile

Solitude

		See friends

Cry

Laugh

Praise yourself

Humour

		Take breaks

Set limits

Peer support

Get Supervision

Use holidays







Perry, B (2014) The Cost of Caring: secondary traumatic stress and the impact of working with high-risk children and families







It is likely in the return to school period that rules will keep changing and head teachers and senior leaders will experience decision fatigue. There will be a risk of organisations becoming exhausted and leaders becoming stressed and frustrated.  Head teachers continued to work through the Easter holidays and have been the ever present role whilst schools have remained open.  Self-care and supervision for head teachers and school leaders in the time of children returning to school will be imperative.

  

It will be important for school leaders to:



1. Take care of themselves



· Ensure you are not only promoting ‘self-care’ strategies but are engaging in them regularly

· Endeavour to stop work at a reasonable time each day

· Use professional supervision to support in this time of uncertainty and high stress



2. Continue to promote visible leadership



· Most importantly be visible, be available and be supportive

· Check in with staff regularly and monitor their wellbeing

· Where you can, guide staff to the resources they need, however basic (e.g. to rest, speak with family) LOOK – LISTEN – LINK

· You do not have to have all the solutions all the time

· Ensure you and senior leaders take feedback from staff regularly

· You will need to manage and tolerate uncertainty for yourself and staff



3. Communicate clearly and calmly



· Communicate to staff regularly and frequently in simple clear ways

· Actively encourage expressions of concerns and fears.  Listen with patience and compassion

· Minimise the language of ‘I’ and emphasise the ‘we’ to create a collective viewpoint and team togetherness in ways forward



4. Normalise Psychological Responses



· Remember this is an unprecedented situation – it is ok not to be ok (and it is ok to be ok too!)

· Experiencing symptoms of stress doesn’t mean you are not up to the job – it means you are human

· Some staff will be fearful and stressed upon returning to school. MindEd (see Appendix – ‘resources for schools’) have selected the best advice and tips from a large panel of international experts for all frontline staff created with NHS Health Education England.

· Do not mandate psychological interventions – these are not helpful to everyone in the midst of a crisis, but signpost psychological support that is available for staff.  



5. Deliver psychological support in stepped ways



· Physical needs, information and peer support and Psychological First Aid are first line, with psychological interventions being utilised for those who require it, and can make use of it during crisis periods

· Include your MAST educational psychologist and other mental health professionals in thinking and planning for your team

· Clear links to crisis services/support for staff, which need to be advertised widely

· Provide opportunities for ongoing peer support.
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MAST Response						[image: ]





During the Coronavirus pandemic and the school shutdown MAST has continued to work closely alongside children, young people, schools and families providing them with trusted relationships where need can be assessed and support accessed.



Like schools, we have tried hard to continue to find creative ways (using technology) to regularly support and provide evidence-based interventions to children, young people and their families, whilst continuing to closely collaborate and communicate with schools.



We are looking forward to returning to some sense of working normally alongside our school partners again, but we recognise we will need to follow the latest government guidance to ensure everyone stays safe.  Regardless of working in schools and in homes or working virtually we will continue to strive to offer as much support as we can to children, young people, families and school staff in the return to school period.



The MAST team will remain closely working alongside head teachers, SENCOs, pastoral teams, class teachers and TAs to assess the needs of children/young people and their families as they begin to return to school.  MAST link educational psychologists and the wider MAST team will be on hand to advise, offer consultation and prioritise need and interventions where required.  



MAST will be working in collaboration with you to provide:



· Psychological First Aid – for those children, families or staff that have experienced trauma or bereavement during lockdown and advice or further support might be required

· Support for open MAST cases for these vulnerable children and young people to return to school

· Continued support for Year 6 MAST pupils who require an enhanced transition to secondary school

· Picking up new MAST cases on a weekly basis where schools are concerned upon the return to school period

· Support for parents/carers with a mental illness through our Kidstime programme – new cases can still be requested

· CPD for staff on relevant and bespoke topics

· Supervision and support for ALL school staff in the difficult, uncertain and challenging times ahead









Appendix





		Advice to guide teacher responses in the immediate return to school after the Coronavirus school shutdown



		

· Establish and maintain normal classroom routines

· Build positive relationships between students and staff

· Remain calm and optimistic

· Ensure there are plenty of opportunities to play

· Convey a clear message that the threat /danger is reduced but we may need to do certain things to help look after us and one another

· Reassure students that good things will continue to happen

· Practice self -care and seek support for self, colleagues and students

· Use trauma- informed practices to help students settle and focus

· Provide structured but limited opportunities for voluntary talk, writing or drawing about what has happened

· Avoid asking students to re-tell and dwell on any trauma they may have experienced during the lockdown, and encourage them to think of the strengths people and communities have used to respond well and to help each other

· Share about the positive coping strategies that people have or can use to help them deal with other difficult/traumatic events

· Provide spaces and time to focus on techniques for self -calming and emotional expression and regulation skills through mindfulness , circle time, relaxation activities, arts and non-competitive games and sports

· Provide some activities just for fun or to lift the mood, such as use of music and play

· Anticipate situations which may trigger distress for some pupils and reassure and inform about what is happening

· Use positive discipline strategies which favour heightened use of positive formative feedback and recognition of effort

· Scaffold challenging or sustained learning tasks to foster a sense of moving forward

· Arrange brain/learning breaks during tasks requiring higher levels of concentration

· Provide students with additional notice and reminders of changes to scheduled events or routines

· Monitor students for symptoms of trauma or behaviour change over time, and request further support as needed











Resources for Schools



Planning guide for primary schools – (UK government – 14 May 2020)

https://www.gov.uk/government/publications/preparing-for-the-wider-opening-of-schools-from-1-june/planning-guide-for-primary-schools



Responding to the Coronavirus: resources for mental health and wellbeing. Anna Freud – Mentally Healthy Schools (March, 2020)

https://www.mentallyhealthyschools.org.uk/media/1960/coronavirus-mental-health-and-wellbeing-resources.pdf?utm_source=twitter&utm_medium=social&utm_campaign=coronavirus&utm_term=AFC&utm_content=toolkit



Association of Educational Psychologists - Advice and resources/links to resources on how best to support staff, CYP and families in difficult times where the wellbeing of all is compromised by fear and feelings of insecurity, some specifically related to coronavirus

https://www.aep.org.uk/coronavirus-guidance-resources/



Anna Freud National Centre for Children and Families: (March 2020) Looking after each other and ourselves: A guide to supporting the mental health and wellbeing of staff and schools and colleges during periods of disruption

www.annafreud.org/what-we-do/anna-freud-learning-network/coronavirus/



Neurosequential Network Resources – Dr.Bruce Perry 

www.neurosequential.com/covid-19-resources



Covid, Anxiety, Stress, Fear Resources & Links - Some resources to support children and adults)

http://www.safehandsthinkingminds.co.uk/covid-anxiety-stress-resources-links/



Coronavirus Staff Resilience Hub 

Helping frontline staff to manage your mental health and wellbeing

http://covid.minded.org.uk/



Emotional Based School Avoidance - Toolkit and Appendices (West Sussex)

https://westsussex.local-offer.org/information_pages/460-emotionally-based-school-avoidance



Emotional resilience in times of crisis: how organisations can support practitioners (Research in Practice)

https://www.researchinpractice.org.uk/children/news-views/2020/april/emotional-resilience-in-times-of-crisis-how-organisations-can-support-practitioners/



Details on phased wider opening of schools, colleges and nurseries (UK Gov)

https://www.gov.uk/government/news/details-on-phased-wider-opening-of-schools-colleges-and-nurseries



Tips for Managing Stress – ‘Regulate, Relate & Reason’ – Nora Ishibashi, Ph.D - Psychotherapist (from Dr Bruce Perry)

https://norasblog.wordpress.com/2020/04/22/tricks-for-managing-stress/



Five ways to help children heal after the pandemic – Mary Meredith (TES) – 29 April 2020

https://www.tes.com/news/five-ways-help-children-heal-after-pandemic



A Recovery Curriculum: Loss and Life for our children and schools post pandemic (Barry Carpenter, CBE, Professor of Mental Health in Education, Oxford Brookes University) – 23 April 2020

https://www.evidenceforlearning.net/recoverycurriculum/



Supporting the most vulnerable children and young people - A guide to supporting vulnerable pupils and students during periods of disruption - Anna Freud National Centre for Children and Families

https://www.annafreud.org/media/11322/supporting-the-most-vulnerable-children-and-young-people-interactive-160420.pdf



The many problems of returning to school – Sarah Alston – 17 April 2020

https://www.seainclusion.co.uk/post/the-many-problems-of-returning-to-school



The Compassionate and Connected Classroom: A health and wellbeing curricular resource for upper primary - Resources aim to raise awareness of the potential impact of adversity and trauma in shaping outcomes for children and young people and provide support that can help mitigate the impact of these experiences.

https://education.gov.scot/improvement/learning-resources/compassionate-and-connected-classroom#



What Is COVID-19, How Does It Relate to Child Development & Information on Adverse Childhood Experiences – Harvard University

https://developingchild.harvard.edu/resources/what-is-covid-19-and-how-does-it-relate-to-child-development/?utm_source=announcement&utm_medium=email&utm_campaign=covid_podcast



























Resources for Children and Young People





Helping children and young people to manage anxiety - A practical guide to supporting pupils and students during periods of disruption (Anna Freud National Centre for Children and Families)

https://www.annafreud.org/media/11465/helping-cyp-manage-anxiety-apr2020-v3.pdf



Coronavirus: resources for managing anxiety and improving wellbeing toolkit - Includes resources for school staff, parents and carers and children to help manage anxiety and improve wellbeing during the coronavirus crisis. Practical activities such as mindful crafts, breathing exercises and other self-care ideas, informative videos, emotional expression worksheets and helpful strategies to address anxiety. (Mentally Healthy Schools – 30 April 2020)

Suitable for: Early Years, Key Stage 1 and Key Stage 2 pupils, school staff, parents and carers.

https://www.mentallyhealthyschools.org.uk/resources/coronavirus-anxiety-toolkit-4/?utm_source=twitter&utm_medium=social&utm_campaign=coronavirus4&utm_content=toolkit



Resources for children & young people suffering from a bereavement – Child Bereavement Network

http://www.childhoodbereavementnetwork.org.uk/help-around-a-death/what-you-can-do/for-young-people.aspx



Helpful, fun & interesting resources for children & young people who live with or care for a parent with a mental illness. (Ourtime)

https://ourtime.org.uk/suitability-resources/school/







Updates



For the latest on how we are working to support, children, families and schools as well as the most up to date support, guidance and resources please follow our Twitter account - @PlymExCluster
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The Impact on Children, Young People, Families and Schools of the Coronavirus Pandemic and School Shutdown in the UK – reports/media





Gap grows for disadvantaged children during lockdown



Tackling the disadvantage gap during the Covid-19 crisis – 22 April 2020

https://www.childrenscommissioner.gov.uk/publication/tackling-the-disadvantage-gap-during-the-covid-19-crisis/



Urgent Action Required - addressing disadvantage (Dan Nicholls, 5 April 2020)

https://dannicholls1.wordpress.com/2020/04/05/urgent-action-required-addressing-disadvantage/



Social Mobility and Covid-19 - Implications of the Covid-19 crisis for educational inequality – April 2020

https://www.suttontrust.com/wp-content/uploads/2020/04/COVID-19-and-Social-Mobility-1.pdf



Coronavirus: 'Help poor pupils with a catch-up premium' – 14 April 2020

https://www.tes.com/news/coronavirus-help-poor-pupils-catch-premium



'Digital poverty' in schools where few have laptops – 24 April 2020

https://www.bbc.co.uk/news/education-52399589



Vulnerable children not going to school/Alternative provision – 14 April 2020

https://www.theguardian.com/education/2020/apr/14/the-schools-open-during-lockdown-for-some-kids-its-the-only-safe-place





Mental Health



Fearful Britons remain strongly opposed to lifting coronavirus lockdown -

Just one in five want schools, pubs and restaurants to be reopened – 3 May 2020

https://www.theguardian.com/world/2020/may/02/fearful-britons-oppose-lifting-lockdown-schools-pubs-restaurants-opinium-poll



Coronavirus – impact of social isolation and loneliness on the mental health of children and young people – May 2020

https://osf.io/qh5fp/



Fifth of primary children afraid to leave house over Covid-19 – 10 April 2020

https://www.theguardian.com/world/2020/apr/10/fifth-of-primary-children-afraid-to-leave-house-because-of-covid-19-survey-finds





European citizens support strict coronavirus lockdown - 6 April 2020

https://www.politico.eu/article/citizens-in-favor-of-even-stricter-measures-to-fight-coronavirus/



Coronavirus: Do British people still accept the lockdown? (40% reluctant to send their child to school) – 1 May 2020

https://www.bbc.co.uk/news/uk-52495201



A third of teachers have Covid-19 mental health fears – 30 April 2020

https://www.tes.com/news/third-teachers-have-covid-19-mental-health-fears



Head teachers fear it may be too soon to reopen schools in England - 4 May 2020

https://www.theguardian.com/education/2020/may/04/headteachers-fear-it-may-be-too-soon-to-reopen-schools-in-england



Uncertainty over schools reopening takes huge toll on head teachers – 10 May

https://www.theguardian.com/education/2020/may/10/uncertainty-over-schools-reopening-takes-huge-toll-on-headteachers



Impact on children & young people:

https://www.childrenscommissioner.gov.uk/2020/04/03/angry-fed-up-isolated-coronavirus-and-childrens-mental-health/



https://www.childrenscommissioner.gov.uk/2020/04/17/lockdown-experiences-children-with-autism/



https://www.childrenscommissioner.gov.uk/2020/04/21/lockdown-experiences-what-being-in-isolation-has-been-like-for-children/



The Briefing Room – The Psychological Impact of the Coronavirus Pandemic – 16 April 2020 

https://www.bbc.co.uk/sounds/play/m000h7sp



Prioritise play when schools reopen, say mental health experts – 7 May 2020

https://www.theguardian.com/education/2020/may/07/prioritise-play-when-schools-reopen-say-mental-health-experts-coronavirus-lockdown



One in four youths with mental health issues cannot get help during lockdown – 14 May 2020

https://www.theguardian.com/society/2020/may/14/one-in-four-youths-cant-get-mental-health-support-amid-covid-19-crisis











Poverty and Hunger



Almost a fifth of UK homes with children go hungry in lockdown – 3 May 2020

https://www.theguardian.com/society/2020/may/03/exclusive-fifth-of-uk-homes-children-hungry-lockdown



Schools give emergency food to families with nothing to eat – 21 April 2020

https://www.bbc.co.uk/news/education-52325332



Coronavirus lockdown to hit low-paid, young and women hardest – 6 April 2020 

https://www.theguardian.com/business/2020/apr/06/coronavirus-lockdown-to-hit-low-paid-young-and-women-hardest-warns-ifs



UK's lowest paid most at risk during Covid-19 crisis – 28 April 202

https://www.theguardian.com/world/2020/apr/28/uks-lowest-paid-most-at-risk-during-covid-19-crisis-report-finds

Britain’s lockdown diaries expose gulf in wellbeing between rich and poor – 26 April 2020

https://www.theguardian.com/society/2020/apr/26/britains-lockdown-diaries-expose-gulf-in-wellbeing-between-rich-and-poor



UK economy will take three years to recover from coronavirus – 27 April 2020

https://www.theguardian.com/business/2020/apr/27/uk-economy-will-take-three-years-to-recover-from-coronavirus-ey





Children, young people and family pressures/risks



Coronavirus: Families in lockdown feel the strain – 6 April 2020

https://www.bbc.co.uk/news/education-52145351



SEND children and families need more help – 30 April 2020

https://www.tes.com/news/send-children-and-families-need-more-help



Young people facing risk outside the home: exploring the implications of COVID-19 – April 2020

https://www.researchinpractice.org.uk/children/news-views/2020/april/young-people-facing-risk-outside-the-home-exploring-the-implications-of-covid-19/



Protection of Children during the Coronavirus Pandemic – April 2020

https://www.unicef.org/media/65991/file/Technical%20note:%20Protection%20of%20children%20during%20the%20coronavirus%20disease%202019%20(COVID-19)%20pandemic.pdf



Lockdown UK: 'There are now two classes, people with gardens and the rest of us' – 23 April 2020

https://www.theguardian.com/world/2020/apr/23/trapped-in-coronavirus-lockdown-uk-no-garden-outside-space



Coronavirus: Domestic abuse calls up 25% since lockdown - 6 April 2020

https://www.bbc.co.uk/news/uk-52157620



Revealed: surge in domestic violence during Covid -19 crisis (700% increase in calls in one day) - 12 April 2020

https://www.theguardian.com/society/2020/apr/12/domestic-violence-surges-seven-hundred-per-cent-uk-coronavirus



Domestic abuse in the coronavirus epidemic – April 2020

https://www.researchinpractice.org.uk/all/news-views/2020/april/domestic-abuse-in-the-coronavirus-epidemic/



Coronavirus: Plea for public to get medical care when they need it – 25 April 2020 (Concern that families & children not accessing health care as they should)

https://www.bbc.co.uk/news/health-52417599



Coronavirus: '2m children face heightened lockdown risk' – 25 April 2020

https://www.bbc.co.uk/news/education-52413511



Tiny fraction of 'at risk' children attending schools – 22 April 2020

https://www.bbc.co.uk/news/in-pictures-52370968



Fears for child welfare as protection referrals plummet in England – 8 April 2020

https://www.theguardian.com/society/2020/apr/08/fears-for-child-welfare-as-protection-referrals-plummet-in-england

Coronavirus: Child abuse calls to NSPCC up 20% since lockdown – 30 April 2020

https://www.bbc.co.uk/news/uk-wales-52473453





Plymouth children & young people at risk due to living in a home with an adult displaying the ‘toxic trio’ of domestic abuse, poor mental health and misuse of alcohol and drugs



Projected figures (July 2019) of a child aged 0-17 in Plymouth living with a parent who:



•	Misuses alcohol and/or drugs – 2380 (4.55%)

•	Experienced domestic abuse in last year – 3720 (7.09%)

•	Has severe mental health problems – 7280 (13.88%)



NB 

•	Any of the above – 9780 (18.66%)

•	Two of the above – 2890 (5.51%)

•	All three of the above risks – 570 (1.09%)



https://www.childrenscommissioner.gov.uk/our-work/vulnerable-children/children-in-families-at-risk-local-area-maps/
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Wellbeing and coronavirus (COVID-19)

This training supports implementation of Relationships, Sex and Health Education, in accordance with requirements set out in the statutory guidance. The training will: 

benefit staff working on mitigating the impact of the coronavirus outbreak on pupils’ mental health and wellbeing

increase staff confidence in pastoral work in subjects such as Personal, Social and Health Education

As the module’s evidenced approach predates the outbreak, teachers should also bear in mind coronavirus restrictions in their teaching (e.g. referring to social distancing rules when encouraging pupils to find ways to boost their wellbeing).
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Support during the coronavirus (COVID-19) outbreak

It is understandable for children to feel anxious about coronavirus. The return to school should help by providing routine and a sense of stability. Schools should still consider how to support pupils who may:

continue to have anxieties related to the virus

have found the long period at home hard to manage

be subject to safeguarding concerns

make safeguarding disclosures after returning to school

have lost family members to the virus

be currently transitioning into a new educational phase

Schools will also need to consider the wellbeing of all staff and implement flexible working practices to promote a good work-life balance for teachers and leaders.
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Addressing possible impacts of coronavirus (COVID-19)

Teachers should ensure pupils have opportunities to: 

develop coping skills and self-care techniques

talk about their experiences during the outbreak

have one-to-one conversations with trusted adults, if needed

learn about topics related to coronavirus (e.g. how to stay alert)

renew and develop friendships and peer groups

take part in other enriching developmental activities

Schools should update their safeguarding procedures.
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Supporting children who are bereaved

Children who have lost a loved one to coronavirus (COVID-19) are likely to be dealing with strong emotions (e.g. fear that they are going to die). If a bereaved child chooses to speak to a teacher about their feelings/experiences, the teacher should follow advice on supporting bereaved children and: 

communicate with the child’s family/caregiver to understand the kind of information and support they are happy for staff to provide

allow the child to talk freely to explore their emotions

talk honestly, factually and non-judgmentally at a level appropriate to the child

It is also important for schools to provide appropriate support to all school staff working with children who have been bereaved by coronavirus. 
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Teaching the new curriculum

6









Knowledge and capability





From September 2020 there are new requirements for teaching mental wellbeing as part of health education. Statutory guidance explains how this knowledge will benefit pupils.

STATUTORY GUIDANCE
… young people are increasingly experiencing challenges … The new subject content will give them the knowledge and capability to take care of themselves and receive support if problems arise. (p4) 
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Primary and secondary teaching



Some slides in this training have a Primary or Secondary label to indicate that the material is usually first introduced in that phase. 

Schools have flexibility to design and plan age-appropriate subject content (statutory guidance). 

Using your knowledge of your pupils and school community you can:

introduce secondary material in primary with pupils who are ready 

teach the primary material in early secondary lessons to pupils who need to build knowledge before secondary requirements are taught
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Start with wellbeing





The majority of children and young people have good mental wellbeing most of the time. The starting point should therefore be teaching pupils the factors that contribute to and help us maintain wellbeing. 

Once understanding of wellbeing is established you will be able to teach pupils to understand and identify:

when someone may be experiencing poor mental health

contributing factors to poor mental health

positive strategies to improve wellbeing

when people need help from others

9









Closely related topics

Mental wellbeing is closely related to several other topics such as:

Relationships, bullying, and internet safety and harms

Physical health, healthy eating, and drugs, alcohol and tobacco

Intimate and sexual relationships (secondary)

Therefore you should: 

consider thematic links when planning and delivering lessons

find ways to link knowledge and vocabulary across topics

design lessons that enable pupils to make connections between mental wellbeing and other topics 
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Pupils with SEND

Pupils with special educational needs and disabilities are statistically more likely to have wellbeing needs. Your special educational needs coordinator (SENCO) can help you develop support strategies (this may have happened during curriculum planning).

You will need to adapt lessons to allow all children to access and apply the knowledge in this module, using your expertise as you normally would. 

You might want to link lesson outcomes with statutory ‘preparing for adulthood’ outcomes for those with an education, health and care (EHC) plan. (See SEND code of practice, section 8.)
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Safeguarding

Pupils may be affected by issues discussed in lessons. Let your child protection/pastoral/safeguarding lead know what you are teaching so they can speak to pupils, including those with adverse childhood experiences. 

Also make sure you follow safeguarding procedures, including:

setting ground rules for lessons, where needed, particularly around not sharing personal information

stopping discussions if personal information is shared in lessons and following up with pupils later where needed

not promising confidentiality if a pupil confides something concerning

telling pupils they can ask for help and they will be taken seriously
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Create class ground rules







Clear class ground rules can help when teaching about sensitive topics. They also support confidentiality and safeguarding of pupils. 

Good practice is for ground rules to be: 

discussed and understood by all

clear and practical

modelled by the teacher

followed consistently and enforced 

updated when needed

visible in lessons (for example, posters)
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Example ground rules







Respect privacy. We can discuss examples but don’t use names or descriptions that identify anyone, including ourselves. We never put anyone ‘on the spot’.

Listen to others. It’s okay to challenge a view or disagree, but we listen properly before making assumptions or deciding how to respond. Everyone has the right to feel listened to. 

No judgement. We can explore beliefs and misunderstandings about a topic without fear of being judged. 

Right to pass. Every pupil has the right to choose not to answer a question or join the discussion if a topic makes them uncomfortable.
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Primary curriculum
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Introducing mental wellbeing 





Primary

Teach pupils that, like physical health, mental wellbeing is an important part of daily life that is influenced by different factors, including exercise. 

Explain to younger pupils that things they value, enjoy or are good at can all support mental wellbeing. Positive relationships, and eating and sleeping well can also help. 

Prompt older pupils to reflect on ways they can contribute to others’ mental wellbeing, and establish which activities help them maintain their own wellbeing.

Reference: NHS: 5 steps to mental wellbeing



STATUTORY GUIDANCE
Know mental wellbeing is a normal part of daily life, in the same way as physical health.
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Range of childhood emotions



Primary

Teach pupils to identify and name the range and degrees of emotions in daily life. Pitch lessons to match developmental stage. 

Stage 1: Recognising fear, joy, disgust, surprise, sadness, anger, happiness.

Stage 2: Recognising pride, shame, dismay, jealousy, embarrassment, empathy.

Stage 3: Recognising multiple emotions (feeling good, bad or indifferent at the same time), false emotions (pretending to like a present).



STATUTORY GUIDANCE
Know there is a normal range of emotions (e.g. happiness, sadness, anger, fear, surprise, nervousness) and scale of emotions that all humans experience in relation to different experiences and situations.
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Scale of childhood emotions





Primary

Teach younger pupils to recognise:

emotional triggers (losing a toy, routine change)

that the behaviour of others can affect their wellbeing

their own behaviour and emotions can affect others 

Build older pupils’ awareness of: 

the impact of life events (parents separating, arrival of a new sibling) 

the many factors that can affect mood such as responsibilities, personal preferences, exercise

how events can affect the intensity of our emotions



STATUTORY GUIDANCE
Know there is a normal range of emotions (e.g. happiness, sadness, anger, fear, surprise, nervousness) and scale of emotions that all humans experience in relation to different experiences and situations.
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Talking about emotions







Primary

Establish and build younger pupils’ vocabulary for: 

things that make them feel happy or sad

things that could make someone else feel happy 

Challenge older pupils to talk in more complex ways about: 

how events and people can make them feel happy, sad, anxious or upset

others’ emotions and how to recognise them 

how someone might feel in an abstract scenario



STATUTORY GUIDANCE
Know how to recognise and talk about emotions, including having a varied vocabulary of words to use when talking about their own and others’ feelings.
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Appropriate emotions / behaviour 









Primary

For younger pupils model appropriate:

responses to events/situations

ways to express emotions

Also provide opportunities for pupils to practise recognising appropriate emotions and behaviour.

Give older pupils opportunities to select appropriate emotions and behaviours in response to (positive or negative) scenario-based triggers. Teach that there is usually a range of potential responses / expected behaviours.

STATUTORY GUIDANCE
Know how to judge whether what they are feeling and how they are behaving is appropriate and proportionate.
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Physical activity and wellbeing









Primary

Teach pupils that physical activity (activity that gets heart pumping) has been proven to be good for mental wellbeing. Pupils should be physically active every day for at least 60 minutes. Ensure pupils know and experience the benefit of activity, such as: 

PE at school

walking or cycling to school

physically demanding activity out of or inside school (e.g. daily mile-long walk, jogging, sports)

Explain that this is the minimum and that the more exercise they do the better their wellbeing is likely to be.



STATUTORY GUIDANCE
Know the benefits of physical exercise, time outdoors, community participation, voluntary and service-based activity on mental wellbeing and happiness.
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Social activity and wellbeing









Primary

Explain that contact with other people has also been proven to be good for mental wellbeing. Ensure that pupils know and experience the benefits of social interaction inside and outside school, including by: 

taking part in clubs (e.g. sports clubs, rainbows, beavers)

participating in groups of people who share interests (e.g. drama clubs)

helping out with volunteering projects at school

volunteering elsewhere (e.g. litter picking with people in the local community)

STATUTORY GUIDANCE
Know the benefits of physical exercise, time outdoors, community participation, voluntary and service-based activity on mental wellbeing and happiness.
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Positive routines and sleep

Primary

Teach pupils that good mental wellbeing depends 
on getting the right amount of sleep every day: 

children aged 3 to 5 need 10 to 13 hours

children aged 6 to 12 need 9 to 12 hours 

young people aged 13 to 18 need 8 to 10 hours

Explain pupils can develop a routine to reduce screen time and prioritise sleep, social interaction and physical activity, which are vital for wellbeing, for example, by:

agreeing a weekly online limit with their parents

switching off their phone 2 hours before bed 



STATUTORY GUIDANCE
Know the benefits of physical exercise, time outdoors, community participation, voluntary and service-based activity on mental wellbeing and happiness.
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Simple self-care techniques









Primary

Teach younger pupils to make positive connections between things they enjoy (activities, friends) and feeling good.

Challenge older pupils to reflect on how rest, time with others, hobbies and interests, rationing time online, help to maintain and increase their wellbeing. 

Ensure older pupils are taught and know of a range of self-care strategies they can use to regulate their emotional experience (for example, some people enjoy mindfulness, colouring, exercise, setting a time to ‘unwind’ before bed as well as getting enough sleep). 





STATUTORY GUIDANCE
Know simple self-care techniques, including the importance of rest, time spent with friends and family and the benefits of hobbies and interests.
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Isolation and loneliness 











Primary

Teach pupils the difference between boredom, isolation and loneliness. Anyone (including adults) can experience these feelings – whether or not they have people with them. 

Encourage younger pupils to use creative activities (such as telling or writing stories) to tackle boredom.

Emphasise that they can seek out a trusted adult or friend when they feel lonely.

Explore strategies with older pupils to reduce loneliness (for example, seeking companionship or joining clubs).





STATUTORY GUIDANCE
Know isolation and loneliness can affect children and that it is very important for children to discuss their feelings with an adult and seek support.
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Talking and getting support 













Primary

Remind younger pupils to talk to a trusted adult when:

experiencing friendship problems (e.g. toys being taken from them)

they feel lonely

Check that older pupils:

can describe what loneliness is 

know that it can help to talk about feelings 

are aware of the adults they can talk to

can suggest actions a character might take if they were lonely (structured scenario)





STATUTORY GUIDANCE
Know isolation and loneliness can affect children and that it is very important for children to discuss their feelings with an adult and seek support.
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The impact of bullying











Primary

Teach that: 

bullying can make people feel bad and negatively affects mental wellbeing

all types of bullying can hurt people (including ‘cyberbullying’)

you can’t always tell if someone is being hurt by bullying

bullying can affect someone long after an incident has happened (it can affect their whole life)

Emphasise that bullying should not be tolerated and that people should ask for help if they need it. 





STATUTORY GUIDANCE Know that bullying (including cyberbullying) has a negative and often lasting impact on mental wellbeing.
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When to ask for help 













Primary

Tell younger pupils that they should always ask for help when they need it, such as when they or someone else is worried or upset. 

Explain and encourage older pupils to recognise scenarios when they should ask for help, such as when they’re concerned about: 

their wellbeing / emotional reactions

someone else’s wellbeing / emotional reactions

This could be in response to face-to-face or online behaviour. 





STATUTORY GUIDANCE Know where and how to seek support (including recognising the triggers for seeking support).



28









Who to ask for help 















Primary

Ensure all pupils know their appropriate adults to ask for support when they or somebody else is feeling hurt, upset, worried or angry (including about issues arising online). 

Identify their key trusted adults at school and remind pupils they can also talk to any other teacher.

Older pupils should also know who they can speak to outside school (e.g. parent/carer, a friend).







STATUTORY GUIDANCE Know … whom in school they should speak to if they are worried about their own or someone else’s mental wellbeing or ability to control their emotions (including issues arising online).
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Children and mental health 















Primary

Teach pupils that feeling emotions such as sadness doesn’t mean we are unwell - feelings often change throughout the day and over longer periods. 

Sometimes mental wellbeing can be affected, e.g. by life events or seemingly lower-level stressors and:

people sometimes need help to get better or cope, e.g. help from family, friends, a doctor

wellbeing is a spectrum and addressing issues early can minimise the negative impact

people can seem happy but still need help

STATUTORY GUIDANCE 
Know it is common for people to experience mental ill health. For many people who do, the problems can be resolved if the right support is made available, especially if accessed early enough.
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Examples of good practice
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Good practice





Good practice

The following are just some of the approaches you might consider  when preparing to teach mental wellbeing. 



You will need to adapt these approaches to ensure they are age appropriate and developmentally appropriate for your pupils. 
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Good practice: Planning wellbeing teaching







Good practice

Approaches to consider: 

ensure pupils know that they can talk to their teacher or other trusted adults if they have any concerns about wellbeing

consider giving pupils contextual information (e.g. through a virtual learning environment) ahead of lessons where appropriate

begin and end classes on a positive and let pupils know a few minutes before class will end to allow them to transition 

think about the atmosphere in the teaching space (seating arrangements, relevant posters) 
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Good practice: Mediated self-monitoring







Good practice

Embed ‘early signs’ of wellbeing concerns and encourage self-monitoring through third-person scenarios that challenge pupils to articulate their knowledge. This is emotionally safer than roleplay and avoids pupils ‘oversharing’ or being singled out. 



How does someone know when they are well? 
What do people notice when their wellbeing isn’t right?

How would someone know if their wellbeing changed? 
How do people behave when they are not well? 

When might someone need support from others?
Who might be able to give support?
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Good practice: Share further information

Good practice

Make sure pupils know the key people they can speak to at school, and that if they want to, they can speak to any teacher. 

You could also make information about support organisations available in the classroom and school spaces. For example: 

Childline - where children can get in touch on 0800 1111 

Young Minds - crisis helpline

GP and other health professionals 

In an emergency or crisis pupils should also know they can contact the Samaritans or call 999.
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Dealing with difficult questions (1)









What would you say?

What wouldn’t you say?

Follow up

How could this have been prevented?
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Dealing with difficult questions (2)







Pupils may well ask questions because they: 

want information

are seeking permission - “Is it OK if I …?”

are trying to shock

have related personal beliefs

Remember:

don’t feel pressured or that you have to answer straight away

don’t disclose personal information - use third-person examples, say ‘some people...’

seek advice if you need it
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Examples of lessons 



https://www.altiusteachingschool.co.uk/rshe/





Useful links and resources 

https://youngminds.org.uk/resources/school-resources/?f3=10151#listing



https://www.annafreud.org/what-we-do/schools-in-mind/resources-for-schools/mentally-healthy-schools/



https://www.gov.uk/government/publications/coronavirus-covid-19-online-education-resources/online-science-pe-wellbeing-and-send-resources-for-home-education





Mental wellbeing support at Oreston Community Academy



Our leads 

School SENCO: Susanne Parker 

Safeguarding Team: Hannah Howarth (DSL), Susanne Parker (DDSL), Esther Best, Lindsay Houghton

Mental Health Lead: Danielle Ritchie 

Headteacher: Esther Best 

Deputy Headteachers: Lindsay Houghton and Hannah Howarth

CPD Lead: (for staff training) Esther Best 

PSHE: Natalie Tordoff 

Our policies

Available via our website in the policies sections

Specialist support
MAST CAMHS CIT SCHOOL NURSING TEAM
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Mental wellbeing teaching at Oreston Community Academy 





We already teach about and support mental wellbeing at our school.

We teach about mental wellbeing by: 

PSHE lessons – Jigsaw 

Assemblies

Alongside of our PE lessons 

And we support mental wellbeing by: 

ELSA support for those needing it/ MAST referrals

Using our graduated approach 

Listening and responding
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		1.   Listen and respond appropriately to adults and their peers
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		2.   Ask relevant questions to extend their understanding and knowledge
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		3.   Use relevant strategies to build their vocabulary
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		4.   Articulate and justify answers, arguments and opinions

		[image: ]



		5.   Give well-structured descriptions, explanations and narratives for different purposes, including for expressing feelings
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		6.   Maintain attention and participate actively in collaborative conversations, staying on topic and initiating and responding to comments
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		7.   Use spoken language to develop understanding through speculating, hypothesising, imagining and exploring ideas 
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		8.   Speak audibly and fluently with an increasing command of standard English
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		9.   Participate in discussions, presentations, performances, role play, improvisations and debates
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		10.   Gain, maintain and monitor the interest of the listener(s)
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		11.   Consider and evaluate different viewpoints, attending to and building on the contributions of others
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		12.   Select and use appropriate registers for effective communication
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Communicating the Curriculum guidance statements

Listed by year group across all Programme of Study statements

Year 1

1. Listen and respond appropriately to
adults and their peers

2. Ask relevant questions to extend
their understanding and knowledge

3. Use relevant strategies to build their
vocabulary

4. Articulate and justify answers,
arguments and opinions

5. Give well-structured descriptions,
explanations and narratives for
different purposes, including for
expressing feelings

6. Maintain attention and participate
actively in collaborative
conversations, staying on topic
and initiating and responding to
comments

7. Use spoken language to develop
understanding through speculating,
hypothesising, imagining and
exploring ideas

8. Speak audibly and fluently with an
increasing command of standard
English

9. Participate in discussions,
presentations, performances, role
play, improvisations and debates

10. Gain, maintain and monitor the
interest of the listener(s)

11. Consider and evaluate different
viewpoints, attending to and
building on the contributions of
others

12. Select and use appropriate registers
for effective communication

Able to concentrate on the person talking and to ignore background noise and movement which is
not relevant to the situation

Understand 2-3 part instructions that may include time concepts, e.g. using ‘first’, ‘before’, ‘after’ or
‘when’

e.g. ‘Before you sit down you need to hang up your coat and wipe your feet.’

Ask gquestions to find out things using ‘how’ and ‘why’ when prompted

e.g. ‘Can you think of a ‘why’ question about this story?’ - ‘Why does Harry go to the island of the
monsters?’

Be aware when they haven’t understood something and is able to say, for example, ‘I don’t
understand’ (with no further elaboration).

Able to group and name members of categories and to suggest possible category names

e.g. ‘Horse, cow and pig are all mammals’; ‘Pen, pencil and ruler are stationery’; ‘Rain, snow and
sunshine are types of weather.’

Able to guess the word from clues, or give others clues using shape, size, function, etc. with support

e.g. ‘It is long and wriggly and makes a hissing sound.”; ‘It is found in the kitchen, it has a handle and
a lip and you might put milk in it.’

Use language consistently to express likes and dislikes

e.g. I don't like using sticky clay.’

Able to use early ‘story language’

e.g. ‘Once upon a time ..., ‘One day, ...’

Use language to talk through a series of steps for example for simple problem solving

e.g. ‘I don’t have enough paint to finish my picture. I’'m going to borrow some from another table.’

Able to join sentences using ‘and’

e.g. ‘I went shopping and I bought some apples.’

Maintain attention and participate in conversation and small groups providing there are minimal
external distractions. Attention and participation in larger groups is sustained for most of the
activity

Use language to talk self through steps required in simple problem solving

e.g. T have to get all the Lego bricks and sort them out. I need to find all the black ones. Then I can
start making this monster.’

Produce speech that is clear and easy to understand, with only a few immaturities

e.g. ‘W’ instead of ¥, ‘f instead of ‘th’, complex consonant blends e.g. ‘sc’ instead of ‘scr’.
Able to say words accurately with 3 syllables or less

Able to blend 3 or 4 phonemes to make a word, and segment words into individual sounds

Able to use appropriate tenses and word order

e.g. ‘The girl walked to school’ or ‘Tomorrow I will be on holiday.’

Remember their words and speak clearly in presentations, performances and role play

Able to initiate a conversation with a class visitor by using prepared questions

Respond to points of interest when listening to contributions of others

e.g. ‘Oh I have been to Brighton Pier as well. Did you go on the helter-skelter?’

Imitate popular language

e.g. ‘It’s cool’, ‘Hey mate!’, or ‘Have you seen James Bond? It’s wicked.’

(]

The Communication Trust
Every child understood

I can listen to the teacher in my classroom and
ignore other people or noises.

I can understand instructions that tell me the
order I have to do something.

I can find things out by asking how and why
questions.

I can say ‘I don’t understand’ when I’m stuck.

I can sort things into groups and give each
group a name.

I know what someone is describing when they
give me some clues.

I can give clues about a word for someone to
guess.

I can use a sentence to tell someone when I
am not happy.

I can start stories using ‘Once upon a time ..
or ‘One day, ...’

I can talk about the things I need to do so that
I can complete a task.

I can join sentences using ‘and’.

I can listen carefully when I am in a group.

I can talk about the things I need to do so that
I can complete a task.

I can say most speech sounds clearly.

I can say words with up to 3 syllables clearly.

I can blend sounds out loud to make a short
word.

I can say the sounds I hear in a word.

I can make sentences about what is happening
now, what has happened and what will
happen.

I can speak clearly in presentations,
performances and role plays when I have just
got a bit to say.

I can ask a class visitor questions that I have
already thought of.

I can make a comment when talking to other
people.

I can use expressions that I hear other people
using.





Communicating the Curriculum guidance statements

Listed by year group across all Programme of Study statements

Year 2

1. Listen and respond appropriately to
adults and their peers

2. Ask relevant questions to extend
their understanding and knowledge

3. Use relevant strategies to build their
vocabulary

4. Articulate and justify answers,
arguments and opinions

5. Give well-structured descriptions,
explanations and narratives for
different purposes, including for
expressing feelings

6. Maintain attention and participate
actively in collaborative conversations,
staying on topic and initiating and
responding to comments

7. Use spoken language to develop
understanding through speculating,
hypothesising, imagining and
exploring ideas

8. Speak audibly and fluently with an
increasing command of standard
English

9. Participate in discussions,
presentations, performances, role
play, improvisations and debates

10. Gain, maintain and monitor the
interest of the listener(s)

11. Consider and evaluate different
viewpoints, attending to and building
on the contributions of others

12. Select and use appropriate registers
for effective communication

Know the key points they need to focus on in order to answer a question

e.g. ‘Five buses have nine passengers each but the two trains are empty. How many passengers
altogether?’

Understand complex 2 - 3 part instructions

e.g. ‘Choose a character from the story we have just read, then talk to your partner about how they
feel at the end of the story and be ready to share your ideas.’

Ask a range of different types of questions to find out specific information including ‘how’ and ‘why’

e.g. ‘How do we know the burglars can’t get in?’

Recognise when a message is not clear and be able to provide some information about why

e.g. ‘Can you say that again; you used too many words’ or ‘It was too fast.’

Recognise when they haven’t understood a word or words and be able to provide some information
about why

e.g. ‘Can you say that again; you used too many words’ or ‘It was too fast.’

Able to compare words by the way they look, sound or their meaning, for example bare/bear, two/
to/too, and begin to comment on this

e.g. If you had a bare bear then it wouldn’t have any fur!’; ‘Furious and angry mean the same thing.”

Use simple conjunctions to justify or explain something

e.g. ‘1 am going to finish this picture because then I won’t have to do it for homework.’

Tell a story including setting the scene, a basic story plot and the sequence of events generally in
the right order

e.g. ‘Mum and the boy decided to go fishing. They put their things in the car. They drove to the lake.
They started fishing. Mum caught a big fish and fell in the water.’

Describe in 2-3 sentences how to solve a problem

e.g. ‘First I added up all the numbers. Then I worked out how many to make 50. Then I added 50 to
make 100, ‘cos that’s the same as £1.’

Able to use conjunctions to increase the length and grammatical complexity of sentences,

e.g. ‘because’, ‘when’.

Take turns to talk, listen and respond in two way conversations and groups

Accurately predict what will happen in a story or retelling of an event

e.g. 1think he is going to fall into the water because he is not looking where he is going.’

Produce speech that is consistently clear and easy to understand, with very few immaturities

e.g. f instead of ‘th’, complex consonant blends, e.g. ‘sc’ instead of ‘scr’.
Able to say words with 4 or more syllables fairly consistently

Able to manipulate sounds in words such as deleting sounds from words

e.g. ‘What word do you get if you take away the ‘f sound from ‘feet’? Answer: ‘eat’.

Know that there are some terms or expressions that are only used amongst friends

e.g. ‘Hiya?’, ‘See ya later!”

Take turns to talk, listen and respond in two way conversations and groups

Usually able to keep to topic in a conversation

Can be easily prompted to move on if they are talking too much

Ask lots of questions to find out information and respond appropriately to the answers

e.g. It is called evaporation? OK, then the answer is that the water will evaporate when it is heated up.’

Know that there are some terms or expressions that are only used amongst friends

e.g. ‘in your face’, ‘wicked’ and ‘yeah right’ with friends but not teachers.

(]

The Communication Trust
Every child understood

I can find the most important parts in a spoken
question.

I can understand long instructions where I
have to do several different things.

I can ask lots of different types of questions to
find things out.

I can tell someone when I don’t understand
something and why I didn’t understand it.

I can tell someone when I don’t understand
something and why I didn’t understand it.

I can talk about words that look or sound the
same. I can talk about words that have the
same meaning.

I can explain things using a sentence with
‘because’ or ‘when’.

I can tell stories that are easy to understand.

I can explain how I solved a problem.

I can use ‘because’ or ‘when’ to make my
sentences longer.

I can listen carefully in a group and take turns
in a discussion.

I can talk about what will happen next in a
story or something that happened.

I can say most speech sounds clearly.

I can say words with up to 4 syllables clearly.

I can make new words by taking some sounds
away from a word.

I know there are some words I only use with
friends.

I can listen carefully in a group and take turns
in a discussion.

I can talk to others and stay on the same topic.

I can let someone else take a turnin a
conversation when prompted.

I can ask questions to find out information and
use information from the answers to make my
response.

I know there are some words I only use with
friends.





Communicating the Curriculum guidance statements

Listed by year group across all Programme of Study statements

Year 3

1. Listen and respond appropriately to
adults and their peers

2. Ask relevant questions to extend
their understanding and knowledge

3. Use relevant strategies to build their
vocabulary

4. Articulate and justify answers,
arguments and opinions

5. Give well-structured descriptions,
explanations and narratives for
different purposes, including for
expressing feelings

6. Maintain attention and participate
actively in collaborative
conversations, staying on topic
and initiating and responding to
comments

7. Use spoken language to develop
understanding through speculating,
hypothesising, imagining and
exploring ideas

8. Speak audibly and fluently with an
increasing command of standard
English

9. Participate in discussions,
presentations, performances, role
play, improvisations and debates

10. Gain, maintain and monitor the
interest of the listener(s)

11. Consider and evaluate different
viewpoints, attending to and building
on the contributions of others

12. Select and use appropriate registers
for effective communication

Be able to listen to complex information and work out most of the key information (some support
may be required to help them to work out the next steps)

e.g. ‘Tell your partner three facts about ... using the right words if you can and then write them
down.’

Recognise the cause and effect element of spoken instructions, that there may be consequences if
certain instructions are not followed

e.g. ‘Everyone needs to stop talking and listen now, otherwise we will be late for break.’

Ask a range of different types of questions to find out specific information including ‘how’ and ‘why’

e.g. ‘How do we know this was from Ancient Roman times?’

Be aware of when they haven’t understood something because of the vocabulary used and ask a
general clarification question

e.g. ‘What does that long word mean?’

Experiment with new vocabulary in different contexts to test out understanding and to learn from
mistakes

e.g. The land around the arctic has no trees and is called the tundrum.’ (Meaning ‘tundra’)

Give reasons and explanations for choices and viewpoints in class discussions

e.g. 1think the ending of the book is better than the ending in the film because sometimes things
don’t work out well for people in real life.’

Tell a story with a clear structure including the setting and ideas linked in different ways

e.g. ‘On holiday me and Dad went to the seaside. It was great because Dad helped me build a
massive sandcastle which I decorated with shells and seaweed. I took a photo of it because after a
while the waves started washing it away.’

Discuss how a character may be feeling and why

e.g. ‘I think he might be feeling confused because he doesn’t understand why his cat has died.’

Able to use conjunctions to increase the length and grammatical complexity of sentences

e.g. ‘before, after, while, so’

Able to initiate conversations with unfamiliar adults (in school or in a safe environment) and pupils

Understand how language is used to investigate and reflect on feelings

e.g. I feel sad because Jane is leaving. How do you feel?’

Produce speech that is consistently clear and easy to understand
Able to say words of any length with accuracy

Use phonological awareness skills when spelling, although some mistakes may still be made

Able to signal punctuation and emphasise meaning through the use of intonation

e.g. pausing to divide speech into intelligible ‘chunks’ of meaning.

Respond to the opinions of others in the group

e.g. ‘Everyone on my table thinks the boy made the right choice. I agree with them.’

Able to initiate conversations with unfamiliar adults (in school or in safe environment) and pupils.

Exaggerate to make a story more interesting

e.g. I was so tired I could have slept for a week?’

Able to understand another’s point of view and show whether they agree or disagree

e.g. T know why you think the boy is naughty but I don’t think he did it on purpose.’

Aware of the need to use more formal language with adults

e.g. ‘Please could I have another pencil? (to the teacher) or ‘Give me/pass me another pencil (to a peer).’

(]

The Communication Trust
Every child understood

I can listen to tricky information and find the
important parts.

I can understand why I must follow a teacher’s
instruction and what will happen if I do not do
this.

I can ask relevant questions.

I can tell someone when I don’t understand all
the words that they have used, and ask them
about it.

I try to use new topic vocabulary in my
answers.

I can give a reason for what I think in a class
discussion.

I can tell stories using conjunctions and
including details about who, when and where.

I can talk about why I think the character feels
a certain way.

I can use ‘before, after, while’ and ‘so’ to make
my sentences longer.

I can start a conversation with school visitors
or other pupils in my school.

I can use words to describe various feelings
and find out how other people feel about the
same thing.

I can say all speech sounds clearly.
I can say polysyllabic words clearly.

I try to spell words with 4 or more phonemes
by listening to the sounds in the words.

I can use changes in my voice to make my
meaning even clearer.

I can say something about what other people
think.

I can start a conversation with school visitors
or other pupils in my school.

I can exaggerate to make my stories more
exciting.

I can tell someone when I agree with their
opinion and when I don’t agree.

I can use polite language when I am talking to
adults.





Communicating the Curriculum guidance statements

Listed by year group across all Programme of Study statements

Year 4

1. Listen and respond appropriately to
adults and their peers

2. Ask relevant questions to extend
their understanding and knowledge

3. Use relevant strategies to build their
vocabulary

4. Articulate and justify answers,
arguments and opinions

5. Give well-structured descriptions,
explanations and narratives for
different purposes, including for
expressing feelings

6. Maintain attention and participate
actively in collaborative
conversations, staying on topic
and initiating and responding to
comments

7. Use spoken language to develop
understanding through speculating,
hypothesising, imagining and
exploring ideas

8. Speak audibly and fluently with an
increasing command of standard
English

9. Participate in discussions,
presentations, performances, role
play, improvisations and debates

10. Gain, maintain and monitor the
interest of the listener(s)

11. Consider and evaluate different
viewpoints, attending to and
building on the contributions of
others

12. Select and use appropriate registers
for effective communication

Listen to information, work out which elements are key and make relevant, related comments

e.g. ‘So we need to go home and ask people of different ages what telly was like when they were
young and work out how things have changed. I can ask my granny, my dad and my big sister.’

Infer meanings, reasons and make predictions

e.g. ‘Now, Class 4, I’'m going to count to 10’ - i.e. ‘Mrs Jones is getting cross, we need to listen.’

Able to use a series of questions to keep a conversation flowing

e.g. ‘Do you like science? What do you like most about science? Have you learned about food chains
yet?’

Be aware of when they can’t remember and ask for an explanation

e.g. ‘Is the author the one that writes the story and the illustrator does the pictures?’

Identify clearly when they haven’t understood/can’t remember specific vocabulary and can ask
questions to clarify their understanding

e.g. ‘What do we call a ghost again, is it a spectator or a spectre?’

Use complex grammar and sentences effectively to clarify, summiarise, explain choices and plan

e.g. ‘We decided that Jenny would go first because she’s the fastest and would get us a good start.’

Tell a story with a good structure and a distinct plot, including an exciting event with a clear
resolution and end point

Describe events at home or school clearly including key details, a clear narrative structure and
linking behaviours with emotions such as nervous, worried, angry, cross, frustrated, pleased

e.g. ‘I shouted because I was angry.’

Able to use fronted adverbials to increase the length and grammatical complexity of sentences

e.g. ‘Later that day, I heard the bad news.’

Able to sustain a conversation by giving reasons and explaining choices and views

e.g. 1 think we should start sorting out these pictures so we can stick them onto the paper. If we use
the Pritt stick it will be quicker than using the other glue.

Able to discuss cause and effect

e.g. ‘If you hold the bow! still, I'll be able to pour the mixture in with two hands. That way I won’t spill
any of it.”

Produce speech that is consistently clear and easy to understand
Able to say words of any length with accuracy

Secure phonological awareness skills

Use formal language when appropriate in some familiar situations

’

e.g. showing a visitor around school, using language such as ‘Excuse me’, I’'m pleased to meet you
and speaking in full sentences.

Able to take on group roles to discuss with peers

e.g. able to act as the chairperson or the note taker in a group

Add or omit detail according to how much is already known by the listener

e.g. ‘Peter was in big trouble last evening when he didn’t put Munchkin, that’s our pet rabbit, away.’

Use intonation to give added emphasis

e.g. ‘Helpful?’, she cried, ‘You must be joking!”

Able to identify and reflect on key points of what they have just been told

e.g. ‘So our flag is called the Union flag and not the Union Jack. The flag pole is the jack, they always
call it that on the TV.’

Understand and use popular colloquial expressions

e.g. ‘That’s sick?’
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Every child understood

I can listen to information, know the important
parts and comment on it.

I can work out what could happen next even
when the teacher has not told me.

I can ask a series of questions to have a
conversation.

I can say when I can’t remember certain words
and ask for an explanation.

I can tell someone when I can’t remember the
right word to use. I can ask a question to help
me.

I can summarise and explain my group’s
discussion.

I can tell exciting stories using a clear plot and
good vocabulary.

I can explain things that have happened to
me or people I know including how I or other
people felt.

I can begin my explanations or story sentences
with phrases using ‘later, before, after, while’.

I can add to a conversation by explaining my
thinking to other people.

I can discuss what might happen and why.

I can say all speech sounds clearly.
I can say polysyllabic words clearly.

I can identify the sounds in a word, the number
of syllables and rhyming words and use this in
my reading and spelling.

I can talk politely with school visitors.

I can take different roles in a group discussion,
e.g. leader or note taker.

When I talk to people, I usually know how
much information they need.

I can make my reading or talking sound more
interesting by how I use my voice.

I can follow complicated information that
someone is sharing and remember the
important points.

I know lots of phrases that only people my age
would use.





Communicating the Curriculum guidance statements

Listed by year group across all Programme of Study statements

Year 5

1. Listen and respond appropriately to
adults and their peers

2. Ask relevant questions to extend
their understanding and knowledge

3. Use relevant strategies to build their
vocabulary

4. Articulate and justify answers,
arguments and opinions

5. Give well-structured descriptions,
explanations and narratives for
different purposes, including for
expressing feelings

6. Maintain attention and participate
actively in collaborative conversations,
staying on topic and initiating and
responding to comments

7. Use spoken language to develop
understanding through speculating,
hypothesising, imagining and
exploring ideas

8. Speak audibly and fluently with an
increasing command of standard
English

9. Participate in discussions,
presentations, performances, role
play, improvisations and debates

10. Gain, maintain and monitor the
interest of the listener(s)

11. Consider and evaluate different
viewpoints, attending to and building
on the contributions of others

12. Select and use appropriate registers
for effective communication

Listen to complex information and identify key elements and make relevant, related comments

e.g. ‘Everyone needs to find a partner and then collect a kit. You will need two flasks, 100 ml of water
and some food dye. You will need to take two colours for each group, but the groups can share if
there are not enough to go around. Decide who’s going to collect what, and if you need to share
colours, and then wait until I tell you what to do next.’

Actively use inference, prediction and reasoning skills by looking for the underlying meaning of
what has been said

e.g. ‘You said there was no milk left but I can see a full jug on the table. You are teasing me!’

Use follow up questions linked to answers that have just been given

e.g. When did you ...?, ‘What happened ... 7, ‘Why did you ... ?’

Ask a clarification question that requires the speaker to elaborate on what they have said

e.g. ‘Could you explain again how that works?’

Incorporate topic vocabulary into their written and spoken work

e.g. ‘Everything is made up of atoms, like solids, liquids and gases.’

Able to use complex sentences and link by meaning to present ideas logically

e.g. ‘We travelled to France for our holiday and enjoyed the journey on the ferry because there was a
soft play area and we were allowed to drink coke.”

Include a subplot in telling stories and recalling events before resolving the main storyline

Present a point of view using persuasive language

e.g. ‘Please come to my party - it will be awesome! We are having a really funny clown and the
biggest bouncy castle in the world.’

Use complex sentences and conjunctions to link ideas together in order to present ideas logically

e.g. ‘The boy fell over in the park; however he did not need to go to hospital because his injuries were

not serious.’

Able to use and respond to a range of strategies such as asking questions or making relevant
comments to keep a conversation flowing

Able to use complex sentences and to present ideas logically

e.g. ‘The easiest way to get to the gym is going through the big hall which is on the left as you leave
this room. Then turn right and it is the third door on the left.’

Able to use language to persuade

e.g. ‘Do you want to be part of something that helps people who have lost everything? Then join my
fantastic fund raising group and you can make a difference to someone’s life.’

Produce speech that is consistently clear and easy to understand
Able to say words of any length with accuracy

Secure phonological awareness skills

Use appropriately different words and phrases, from how people in that area normally talk, and
standard English

e.g. ‘we were’ instead of ‘we was’, or ‘I did’ instead of ‘I done’.

Able to take turns, listening carefully to others and politely agreeing or disagreeing with them

Able to present a point of view by presenting evidence and using persuasive language with familiar
topics

e.g. 1 think we could all go out in the snow because we all have boots, coats, gloves and hats and if we
get some fresh air now we will be able to concentrate better on our work when we come back.’

Realise when the listener doesn’t fully understand and try to help them

Is able to use humour effectively
Actively use inference, prediction and reasoning skills by looking for the underlying meaning of
what has been said

e.g. ‘Are we going to Disneyland? You said there would be a brilliant surprise and you keep smiling
and looking at Dad.’

Use appropriately different words and phrases, from how people in that area normally talk, and
standard English

e.g. ‘we were’ instead of ‘we was’, or ‘I did’ instead of ‘I done’.
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Every child understood

I can listen to complicated information, know
the important parts and respond to it.

I can work out when a message has a different
meaning.

I can ask a variety of follow up questions
to find out more about the initial answer /
information given.

I can ask a specific question so that the
speaker clarifies what s/he meant.

I can use topic vocabulary accurately in my
spoken answers and written work.

I can share information with other people so
that they can understand me clearly.

I can tell stories with a sub-plot.

I know how to try to make people agree with
me when I am talking to them.

I can use long sentences to talk about my
ideas.

I can ask questions and make helpful
comments to help keep a conversation going.

I can share complicated information with other
people so that they can understand me clearly.

I can persuade people to agree with me by
talking to them.

I can say all speech sounds clearly.

I can say polysyllabic words clearly.

I can identify the sounds in a word, the number
of syllables and rhyming words and use this in

my reading and spelling.

I can talk using standard English when
appropriate.

I can listen carefully to others and politely
agree or disagree with them.

I can use persuasive language when
presenting my thoughts and ideas.

I can repeat or re-phrase what I have said to
help someone understand me.

I can use language to make people laugh.

I can work out when a message has a different
meaning.

I can talk using standard English when
appropriate.





Communicating the Curriculum guidance statements

Listed by year group across all Programme of Study statements

Year 6

1. Listen and respond appropriately to
adults and their peers

2. Ask relevant questions to extend
their understanding and knowledge

3. Use relevant strategies to build their
vocabulary

4. Articulate and justify answers,
arguments and opinions

5. Give well-structured descriptions,
explanations and narratives for
different purposes, including for
expressing feelings

6. Maintain attention and participate
actively in collaborative conversations,
staying on topic and initiating and
responding to comments

7. Use spoken language to develop
understanding through speculating,
hypothesising, imagining and
exploring ideas

8. Speak audibly and fluently with an
increasing command of standard
English

9. Participate in discussions,
presentations, performances, role
play, improvisations and debates

10. Gain, maintain and monitor the
interest of the listener(s)

11. Consider and evaluate different
viewpoints, attending to and building
on the contributions of others

12. Select and use appropriate registers
for effective communication

Understand the key points made by a number of speakers and to compare different points of view

Appreciate sarcasm when it is obvious

e.g. ‘My best vase, broken. Now that was really clever.’

Understand and use different types of questions: open, closed, rhetorical

Identify clearly when they haven’t understood and be specific about what additional information
they need

e.g. ‘So what is the difference between transparent and translucent?’

Use ‘academic’ vocabulary (i.e. ‘Tier 2’ words e.g. co-operate, analyse) but the meaning might not be
accurate

e.g. I had to co-operate really hard to get my work done.’

Able to use language to negotiate with others, to explain options available and to predict possible
outcomes

e.g. ‘I will put these maths books away if you will collect the pencils. This will be quicker.’

Tell elaborate entertaining stories which are full of detailed descriptions

Share ideas and information, give and receive advice, offer and take notice of the opinion of others
e.g. I think it would be a good idea to use a different colour pen so it stands out.” or ‘We could
strengthen the towers like this, but I think your way will work better.’

Use long and complex sentence structures in class and other situations

e.g. ‘I will come with you only because it means that you will stop hassling me.’

Able to share ideas and information, give and receive advice, offer and take notice of the opinion of
others

e.g. I think the boy was being mean to the girl but you are right when you said that she was being
mean to him first.’

Use inference, reasoning and prediction skills

e.g. I know you don’t mean that because I have seen the other class lining up.’

Able to negotiate an agreement explaining other options and possible outcomes

e.g. ‘Ok, let’s try the carpet first, as most of us think that will cause most friction; but the rubber mat is
quite sticky and if we are wrong then the other team will win.’

Produce speech that is consistently clear and easy to understand
Able to say words of any length with accuracy

Secure phonological awareness skills

Able to re-phrase what they want to say according to the audience

e.g. in more formal situations use ‘discover’ for ‘find out’, ‘request’ for ‘ask for’ etc.

Able to share ideas and information, give and receive advice, offer and take notice of the opinion of
others

e.g. 1 think the boy was being mean to the girl but you are right when you said that she was being
mean to him first.”

Able to present a point of view by presenting evidence and using persuasive language with
academic topics

e.g. If we all recycled more, we wouldn’t need to use as much energy to make new things, so it would
be better for the planet.’

Able to share ideas and information, give and receive advice, offer and take notice of the opinion of
others

e.g. 1 think the boy was being mean to the girl but you are right when you said that she was being

mean to him first.”

Sophisticated use of questions to help conversation flow

Able to reflect on several people’s opinions or suggestions and summarise or suggest a compromise

e.g. I think we should all go swimming first but make sure you have enough money for the bus fare
home.’

Able to re-phrase what they want to say according to the audience

e.g. in more formal situations use ‘discover’ for ‘find out’, ‘request’ for ‘ask for’ etc.
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Every child understood

I can listen to information from different
people and compare different points of view.

I can recognise when someone does not mean
exactly what they say.

I can understand and use lots of different types
of questions.

I can ask a specific question to work out what
piece of a message I don’t understand.

I try to use ‘learning’ words when I am talking
about my work.

I can explain, negotiate and predict possible
outcomes.

I can tell a story with a sub-plot and lots of
detail with varied vocabulary.

I can listen to other people’s opinions and
share mine.

I can use varied and interesting vocabulary
to make my sentences longer in a variety of
situations.

I can share my opinions with other people and
listen and respond to what they think.

I can understand what other people mean or
are trying to suggest even if they don’t say it
literally.

I can use language to discuss and agree
something.

I can say all speech sounds clearly.
I can say polysyllabic words clearly.

I can identify the sounds in a word, the number
of syllables and rhyming words and use this in
my reading and spelling.

I can choose vocabulary appropriate to formal
or informal situations.

I can share my opinions with other people and
listen and respond to what they think.

I can use persuasive language when presenting
my thoughts and ideas about topics I am
learning about.

I can share my opinions with other people and
listen and respond to what they think.

I can use lots of different types of questions in
a conversation.

I can summarise what other people suggest or
think and make my own suitable suggestions
based on this.

I can choose vocabulary appropriate to formal
or informal situations.
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Communicating the Curriculum guidance statements
Listed by Programme of Study statement across all year groups

1. Listen and respond appropriately to adults and their peers

Year 1

Able to concentrate on the
person talking and to ignore
background noise and
movement which is not relevant
to the situation

I can listen to the teacher in
my classroom and ignore other
people or noises.

Understand 2-3 part instructions
that may include time concepts,
for example using ‘first’, ‘before’,
‘after’ or ‘when’

e.g. ‘Before you sit down you
need to hang up your coat and
wipe your feet.’

I can understand instructions
that tell me the order I have to
do something.

Year 2

Know the key points they need
to focus on in order to answer a
question

e.g. ‘Five buses have nine
passengers each but the two
trains are empty. How many
passengers altogether?’

I can find the most important
parts in a spoken question.

Understand complex 2-3 part
instructions

e.g. ‘Choose a character from
the story we have just read,
then talk to your partner about
how they feel at the end of the
story and be ready to share your
ideas.’

I can understand long
instructions where I have to do
several different things.

Year 3

Be able to listen to complex
information and work out most
of the key information (some
support may be required to
help them to work out the next
steps)

e.g. ‘Tell your partner three facts
about ... using the right words

if you can and then write them
down.’

I can listen to tricky
information and find the
important parts.

Recognise the cause and
effect element of spoken
instructions, that there may
be consequences if certain
instructions are not followed

e.g. ‘Everyone needs to stop
talking and listen now, otherwise
we will be late for break.’

I can understand why I must
follow a teacher’s instruction
and what will happen if I do
not do this.

Year 4

Listen to information, work
out which elements are key
and make relevant, related
comments

e.g. ‘So we need to go home
and ask people of different ages
what telly was like when they
were young and work out how
things have changed. I can ask
my granny, my dad and my big
sister.’

I can listen to information,
know the important parts and
comment on it.

Infer meanings, reasons and
make predictions

e.g. ‘Now, Class 4, I'm going to
count to 10’ - i.e. ‘Mrs Jones is
getting cross, we need to listen.

)

I can work out what could
happen next even when the
teacher has not told me.

Year 5

Listen to complex information
and identify key elements
and make relevant, related
comments

e.g. ‘Everyone needs to find a
partner and then collect a kit.
You will need two flasks, 100 ml
of water and some food dye. You
will need to take two colours for
each group, but the groups can
share if there are not enough to
go around. Decide who’s going
to collect what, and if you need
to share colours, and then wait
until I tell you what to do next.’

I can listen to complex
information, know the
important parts and respond
toit.

Actively use inference,
prediction and reasoning skills
by looking for the underlying
meaning of what has been said

e.g. ‘You said there was no milk
left but I can see a full jug on the
table. You are teasing me’’

I can work out when a
message has a different
meaning.

Year 6

Understand the key points
made by a number of speakers
and to compare different points
of view

I can listen to information
from different people and
compare different points of
view.

Appreciate sarcasm when it is
obvious

e.g. ‘My best vase, broken. Now
that was really clever.’

I can recognise when
someone does not mean
exactly what they say.
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Communicating the Curriculum guidance statements
Listed by Programme of Study statement across all year groups

2. Ask relevant questions to extend their understanding and knowledge

Year 1

Ask questions to find out things
using ‘how’ and ‘why’ when
prompted

e.g. ‘Can you think of a ‘why’
question about this story?’ -
‘Why does Harry go to the island
of the monsters?’

I can find things out by asking
how and why questions.

Be aware when they haven’t
understood something and be
able to say for example ‘T don’t
understand’ (with no further
elaboration)

I can say ‘I don’t understand’
when I’m stuck.

Year 2

Ask a range of different types
of questions to find out specific
information including ‘how’ and
(Why)

e.g. ‘How do we know the
burglars can’t get in?’

I can ask lots of different types
of questions to find things out.

Recognise when a message is
not clear and be able to provide
some information about why

e.g. ‘Can you say that again; you
used too many words’ or ‘It was
too fast.’

I can tell someone when I
don’t understand something
and why I didn’t understand it.

Year 3

Ask a range of different types
of questions to find out specific
information including ‘how’ and
{Why)

e.g. ‘How do we know this was
from Ancient Roman times?’

I can ask relevant questions.

Be aware of when they haven’t
understood something because
of the vocabulary used and ask
a general clarification question

e.g. ‘What does that long word
mean?’

I can tell someone when I
don’t understand all the words
that they have used and ask
them about it.

Year 4

Able to use a series of questions
to keep a conversation flowing

e.g. ‘Do you like science? What
do you like most about science?
Have you learned about food
chains yet?’

I can ask a series of questions
to have a conversation.

Be aware of when they can’t
remember and ask for an
explanation

e.g. ‘Is the author the one
that writes the story and the
illustrator does the pictures?’

I can say when I can’t
remember certain words and
ask for an explanation.

Year 5

Use follow up questions linked
to answers that have just been
given

e.g. ‘When did you...?", ‘What
happened... 7, ‘Why did you... ?’

I can ask a variety of follow
up questions to find out more
about the initial answer /
information given.

Ask a clarification question
that requires the speaker to
elaborate on what they have
said

e.g. ‘Could you explain again
how that works?’

I can ask a specific question so
that the speaker clarifies what
s/he meant.

Year 6

Understand and use different
types of questions: open, closed,
rhetorical

I can understand and use lots
of different types of questions.

Identify clearly when they
haven’t understood and be
specific about what additional
information they need

e.g. ‘So what is the difference
between transparent and
translucent?’

I can ask a specific question
to work out what piece of a
message I don’t understand.
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Communicating the Curriculum guidance statements
Listed by Programme of Study statement across all year groups

3. Use relevant strategies to build their vocabulary

Year 1

Able to group and name
members of categories and
to suggest possible category
names

e.g. ‘Horse, cow and pig are all
mammals’; ‘Pen, pencil and ruler
are stationery’; ‘Rain, snow and
sunshine are types of weather.’

I can sort things into groups
and give each group a name.

Able to guess the word from
clues, or give others clues using
shape, size, function, etc with
support

e.g. ‘It is long and wriggly and
makes a hissing sound.’; ‘It is
found in the kitchen, it has a
handle and a lip and you might
put milk in it.’

I know what someone is
describing when they give me
some clues.

I can give clues about a word
for someone to guess.

Year 2

Recognise when they haven't
understood a word or words
and be able to provide some
information about why

e.g. ‘Can you say that again; you
used too many words’ or ‘It was
too fast.’

I can tell someone when I
don’t understand something
and why I didn’t understand it.

Able to compare words by the
way they look, sound or their
meaning for example bare/
bear, two/to/too, and begin to
comment on this

e.g. ‘If you had a bare bear
then it wouldn’t have any fur?’;
‘Furious and angry mean the
same thing.’

I can talk about words that
look or sound the same. I can
talk about words that have the
same meaning.

Year 3

Experiment with new vocabulary
in different contexts to test out
understanding and to learn from
mistakes

e.g. ‘The land around the arctic
has no trees and is called the
tundrum.’ (Meaning ‘tundra’)

I try to use new topic
vocabulary in my answers.

Year 4

Identify clearly when they
haven’t understood/can’t
remember specific vocabulary
and can ask questions to clarify
their understanding

e.g. ‘What do we call a ghost
again, is it a spectator or a
spectre?’

I can tell someone when 1
can’t remember the right word
to use. I can ask a question to
help me.

Year 5

Incorporate topic vocabulary
into their written and spoken
work

e.g. ‘Everything is made up of
atoms, like solids, liquids and
gases.’

I can use topic vocabulary
accurately in my spoken
answers and written work.

Year 6

Use ‘academic’ vocabulary (i.e.
‘Tier 2’ words e.g. co-operate,
analyse) but the meaning might
not be accurate

e.g. ‘I had to co-operate really
hard to get my work done.’

I try to use ‘learning’ words
when I am talking about my
work.
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Communicating the Curriculum guidance statements
Listed by Programme of Study statement across all year groups

4. Articulate and justify answers, arguments and opinions

Year 1

Use language consistently to
express likes and dislikes

e.g. ‘I don’t like using sticky clay.’

I can use a sentence to tell
someone when I am not happy.

Year 2

Use simple conjunctions to
justify or explain something

e.g. ‘I am going to finish this
picture because then I won't
have to do it for homework.’

I can explain things using a
sentence with ‘because’ or
‘when’.

Year 3

Give reasons and explanations
for choices and viewpoints in
class discussions

e.g. 1 think the ending of the
book is better than the ending
in the film because sometimes
things don’t work out well for
people in real life.’

I can give a reason for what I
think in a class discussion.

Year 4

Use complex gramsmmar and
sentences effectively to clarify,
summarise, explain choices and
plan

e.g. ‘We decided that Jenny

Year 5

Able to use complex sentences
and link by meaning to present
ideas logically

e.g. ‘We travelled to France for
our holiday and enjoyed the

would go first because she’s the  journey on the ferry because

fastest and would get us a good
start.’

I can summarise and explain
my group’s discussion.

there was a soft play area and
we were allowed to drink coke.’

I can share information with
other people so that they can
understand me clearly.

Year 6

Able to use language to
negotiate with others, to explain
options available and to predict
possible outcomes

e.g. ‘I will put these maths
books away if you will collect the
pencils. This will be quicker.’

I can explain, negotiate and
predict possible outcomes.
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Communicating the Curriculum guidance statements
Listed by Programme of Study statement across all year groups

5. Give well-structured descriptions, explanations and narratives for different purposes,

expressing feelings

Year 1

Able to use early ‘story
language’

e.g. ‘Once upon a time...’; ‘One
day, ..

I can start stories using ‘Once
upon a time ...’ or ‘One day, ...’

Use language to talk through a
series of steps for example for
simple problem solving

e.g. ‘I don’t have enough paint
to finish my picture. I'm going
to borrow some from another
table’

I can talk about the things
I need to do so that I can
complete a task.

Year 2

Tell a story including setting the

scene, a basic story plot and the
sequence of events generally in

the right order

e.g. ‘Mum and the boy decided
to go fishing. They put their
things in the car. They drove to
the lake. They started fishing.
Mum caught a big fish and fell in
the water.’

I can tell stories that are easy
to understand.

Describe in 2-3 sentences how
to solve a problem

e.g. ‘First I added up all the
numbers. Then I worked out
how many to make 50. Then
I added 50 to make 100, ‘cos
that’s the same as £1.’

I can explain how I solved a
problem.

Year 3

Tell a story with a clear structure
including the setting and ideas
linked in different ways

e.g. ‘On holiday me and Dad
went to the seaside. It was great
because Dad helped me build

a massive sandcastle which

I decorated with shells and
seaweed. I took a photo of it
because after a while the waves
started washing it away.’

I can tell stories using
conjunctions and include details
about who, when and where.

Discuss how a character may be
feeling and why

e.g. ‘I think he might be feeling
confused because he doesn’t
understand why his cat has
died.’

I can talk about why I think
the character feels a certain
way.

Year 4

Tell a story with a good
structure and a distinct plot,
including an exciting event with
a clear resolution and end point

I can tell exciting stories
using a clear plot and good
vocabulary.

Describe events at home

or school clearly including

key details, a clear narrative
structure and linking behaviours
with emotions such as nervous,
worried, angry, cross, frustrated,
pleased

e.g. ‘I shouted because I was
angry.’

I can explain things that have
happened to me or people I
know including how I or other
people felt.

Year 5

Include a subplot in telling
stories and recalling events
before resolving the main
storyline

I can tell stories with a sub-
plot.

Present a point of view using
persuasive language

e.g. ‘Please come to my party

- it will be awesome! We are
having a really funny clown and
the biggest bouncy castle in the
world.’

I know how to try to make
people agree with me when I
am talking to them.

including for

Year 6

Tell elaborate entertaining
stories which are full of detailed
descriptions

I can tell a story with a sub-
plot and lots of detail with
varied vocabulary.

Share ideas and information,
give and receive advice, offer
and take notice of the opinion
of others

e.g. Tthink it would be a good
idea to use a different colour pen
so it stands out.” or ‘We could
strengthen the towers like this, but
I think your way will work better.’

I can listen to other people’s
opinions and share mine.

(S )

The Communication Trust
Every child understood






Communicating the Curriculum guidance statements
Listed by Programme of Study statement across all year groups

5. Give well-structured descriptions, explanations and narratives for different purposes,
expressing feelings - continued

Able to join sentences using
‘and’

e.g. I went shopping and I
bought some apples.’

I can join sentences using
‘and’.

Able to use conjunctions

to increase the length and
grammatical complexity of
sentences

e.g. ‘because’, ‘when’.

I can use ‘because’ or ‘when’

to make my sentences longer.

Able to use conjunctions

to increase the length and
grammatical complexity of
sentences

e.g. ‘before, after, while, so’.

I can use ‘before, after, while’
and ‘so’ to make my sentences
longer.

Able to use fronted adverbials
to increase the length and
grammatical complexity of
sentences

e.g. ‘Later that day, I heard the
bad news.’

I can begin my explanations or
story sentences with phrases
using ‘later, before, after,
while’.

Use complex sentences and
conjunctions to link ideas
together in order to present
ideas logically

e.g. ‘The boy fell over in the park;
however he did not need to go
to hospital because his injuries
were not serious.’

I can use long sentences to
talk about my ideas.

including for

Use long and complex sentence
structures in class and other
situations

e.g. ‘I will come with you only
because it means that you will
stop hassling me.’

I can use varied and
interesting vocabulary to
make my sentences longer in
a variety of situations.
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Communicating the Curriculum guidance statements
Listed by Programme of Study statement across all year groups

6. Maintain attention and participate actively in collaborative conversations, staying on topic and
initiating and responding to comments

Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

Maintain attention and Take turns to talk, listen Able to initiate conversations Able to sustain a conversation Able to use and respond to Able to share ideas and
participate in conversationand  and respond in two way with unfamiliar adults (in school by giving reasons and explaining  a range of strategies such as information, give and receive
small groups providing there are  conversations and groups or in a safe environment) and choices and views asking questions or making advice, offer and take notice of
minimal external distractions. pupils relevant comments to keep a the opinion of others

e.g. ‘I think we should start

Attention and participation in sorting out these pictures so we

larger groups is sustained for

conversation flowing e.q. ‘I think the boy was being

ot of the activit can stick them onto the paper. mean to the girl but you are
Y If we use the Pritt stick it will right when you said that she was

be quicker than using the other being mean to him first’.

glue.’
I can listen carefully when I I can listen carefully in a group I can start a conversation with I can add to a conversation by I can ask questions and make I can share my opinions with
am in a group. and take turns in a discussion.  school visitors or other pupils  explaining my thinking to other helpful comments to help keep other people and listen and

in my school. people. a conversation going. respond to what they think.
@ o
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Communicating the Curriculum guidance statements
Listed by Programme of Study statement across all year groups

7. Use spoken language to develop understanding through speculating, hypothesising, imagining
and exploring ideas

Year 1

Use language to talk self
through steps required in simple
problem solving

e.g. I have to get all the Lego
bricks and sort them out. I need
to find all the black ones. Then I
can start making this monster.’

I can talk about the things
I need to do so that I can
complete a task.

Year 2

Accurately predict what will
happen in a story or retelling of
an event

e.g. ‘I think he is going to fall
into the water because he is not
looking where he is going.’

I can talk about what will
happen next in a story or
something that happened.

Year 3

Understand how language is
used to investigate and reflect
on feelings

e.g. I feel sad because Jane is
leaving. How do you feel?’

I can use words to describe
various feelings and find out
how other people feel about
the same thing.

Year 4

Able to discuss cause and effect

e.g. ‘If you hold the bowl still,
I'll be able to pour the mixture
in with two hands. That way I
won’t spill any of it.’

I can discuss what might
happen and why.

Year 5

Able to use complex sentences
and to present ideas logically

e.g. ‘The easiest way to get to
the gym is going through the big
hall which is on the left as you
leave this room. Then turn right
and it is the third door on the

left.’
I can share complicated
information with other people

so that they can understand
me clearly.

Able to use language to
persuade

e.g. ‘Do you want to be part of
something that helps people
who have lost everything? Then
join my fantastic fundraising
group and you can make a
difference to someone’s life.’

I can persuade people to agree
with me by talking to them.

Year 6

Use inference, reasoning and
prediction skills

e.g. ‘I know you don’t mean that
because I have seen the other
class lining up.’

I can understand what other
people mean or are trying to
suggest even if they don’t say
it literally.

Able to negotiate an agreement
explaining other options and
possible outcomes

e.g. ‘Ok, let’s try the carpet first,
as most of us think that will
cause most friction; but the
rubber mat is quite sticky and
if we are wrong then the other
team will win.’

I can use language to discuss
and agree something.

(S )
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Communicating the Curriculum guidance statements
Listed by Programmme of Study statement across all year groups

8. Speak audibly and fluently with an increasing command of standard English

Year 1

Produce speech that is clear
and easy to understand, with
only a few immaturities

e.g. ‘w’instead of ‘r, ’f instead
of ‘th’, complex consonant
blends e.g. ‘sc’ instead of ‘scr’.

I can say most speech sounds
clearly.

Able to say words accurately
with 3 syllables or less

I can say words with up to 3
syllables clearly.

Able to blend 3 or 4 phonemes
to make a word, and segment
words into individual sounds

I can blend sounds out loud to
make a short word.

I can say the sounds I hear in
a word.

Year 2

Produce speech that is
consistently clear and easy
to understand, with very few
immaturities

e.g. T instead of ‘th’, complex
consonant blends, e.g. ‘sc’
instead of ‘scr’.

I can say most speech sounds
clearly.

Able to say words with
4 or more syllables fairly
consistently

I can say words with up to 4
syllables clearly.

Able to manipulate sounds in
words such as deleting sounds
from words

e.g. ‘What word do you get if
you take away the ‘f sound
from ‘feet’? Answer - ‘eat’.

I can make new words by
taking some sounds away
from a word.

Year 3

Produce speech that is
consistently clear and easy to
understand

I can say all speech sounds
clearly.

Able to say words of any length
with accuracy

I can say polysyllabic words
clearly.

Use phonological awareness
skills when spelling, although
some mistakes may still be
made

I try to spell words with 4 or
more phonemes by listening
to the sounds in the words.

Year 4

Produce speech that is consistently

clear and easy to understand

I can say all speech sounds
clearly.

Able to say words of any length
with accuracy

I can say polysyllabic words
clearly.

Secure phonological awareness
skills

I can identify the sounds in a

word; the number of syllables and
rhyming words and use this in my

reading and spelling.

Year 5

Produce speech that is
consistently clear and easy to
understand

I can say all speech sounds
clearly.

Able to say words of any length
with accuracy

I can say polysyllabic words
clearly.

Secure phonological awareness
skills

I can identify the sounds ina
word, the number of syllables
and rhyming words and

use this in my reading and
spelling.

Year 6

Produce speech that is
consistently clear and easy to
understand

I can say all speech sounds
clearly.

Able to say words of any length
with accuracy

I can say polysyllabic words
clearly.

Secure phonological awareness
skills

I can identify the sounds in a
word; the number of syllables
and rhyming words and

use this in my reading and
spelling.
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Communicating the Curriculum guidance statements
Listed by Programmme of Study statement across all year groups

8. Speak audibly and fluently with an increasing command of standard English - continued

Able to use appropriate tenses
and word order

e.g. ‘The girl walked to school’ or
‘Tomorrow I will be on holiday.’

I can make sentences about
what is happening now, what
has happened and what will
happen.

Know that there are some
terms or expressions that are
only used amongst friends

e.g. ‘Hiya?’, ‘See ya later?’

I know there are some words I
only use with friends.

Able to signal punctuation and
emphasise meaning through
the use of intonation

e.g. pausing to divide speech
into intelligible ‘chunks’ of
meaning.

I can use changes in my voice
to make my meaning even
clearer.

Use formal language when
appropriate in some familiar
situations

e.g. showing a visitor around school,
using language such as ‘Excuse
me’, ‘I'm pleased to meet you’ and
speaking in full sentences.

I can talk politely with school
visitors.

Use appropriately different
words and phrases, from how
people in that area normally
talk, and standard English

e.g. ‘we were’ instead of ‘we
was’, or ‘I did’ instead of ‘I
done.’

I can talk using standard
English when appropriate.

Able to re-phrase what they
want to say according to the
audience

e.g. in more formal situations
use ‘discover’ for ‘find out’,
‘request’ for ‘ask for’ etc.

I can choose vocabulary
appropriate to formal or
informal situations.
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Communicating the Curriculum guidance statements
Listed by Programme of Study statement across all year groups

9. Participate in discussions, presentations, performances, role play, improvisations and debates

Year 1

Remember their words

and speak clearly in short
presentations, performances
and role play

I can speak clearly in
presentations, performances
and role plays when I have just
got a bit to say.

Year 2

Take turns to talk, listen
and respond in two way
conversations and groups

I can listen carefully in a group
and take turns in a discussion.

Year 3

Respond to the opinions of
others in the group

e.g. ‘Everyone on my table thinks
the boy made the right choice. I
agree with them.’

I can say something about
what other people think.

Year 4

Able to take on group roles to
discuss with peers

e.g. able to act as the
chairperson or the note taker in
a group.

I can take different roles in a
group discussion, e.g. leader or
note taker.

Year 5

Able to take turns, listening
carefully to others and politely
agreeing or disagreeing with
them

I can listen carefully to others
and politely agree or disagree
with them.

Able to present a point of view
by presenting evidence and
using persuasive language with
familiar topics

e.g. ‘I think we could all go out
in the snow because we all have
boots, coats, gloves and hats
and if we get some fresh air now
we will be able to concentrate
better on our work when we
come back.’

I can use persuasive language
when presenting my thoughts
and ideas.

Year 6

Able to share ideas and
information, give and receive
advice, offer and take notice of
the opinion of others

e.g. 1 think the boy was being
mean to the girl but you are
right when you said that she was
being mean to him first.’

I can share my opinions with
other people and listen and
respond to what they think.

Able to present a point of view
by presenting evidence and
using persuasive language with
academic topics

e.g. ‘If we all recycled more, we
wouldn’t need to use as much
energy to make new things, so it
would be better for the planet.’

I can use persuasive language
when presenting my thoughts
and ideas about topics I am
learning about.
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Communicating the Curriculum guidance statements
Listed by Programmme of Study statement across all year groups

10. Gain, maintain and monitor the interest of the listener(s)

Year 1

Able to initiate a conversation
with a class visitor by using
prepared questions

I can ask a class visitor
questions that I have already
thought of.

Year 2

Usually able to keep to topicina
conversation

I can talk to others and stay on

the same topic.

Can be easily prompted to move

on if they are talking too much

I can let someone else take a
turn in a conversation when
prompted.

Year 3

Able to initiate conversations
with unfamiliar adults (in school
or in safe environment) and

pupils

I can start a conversation with
school visitors or other pupils
in my school.

Exaggerate to make a story
more interesting

e.g. ‘I was so tired I could have
slept for a week!”

I can exaggerate to make my
stories more exciting.

Year 4

Add or omit detail according to
how much is already known by
the listener

e.g. ‘Peter was in big trouble
last evening when he didn’t put
Munchkin, that’s our pet rabbit,
away.’

When I talk to people, I usually

know how much information
they need.

Use intonation to give added
emphasis

e.g. ‘Helpful?’, she cried, ‘You
must be joking!”’

I can make my reading or
talking sound more interesting
by how I use my voice.

Year 5

Realise when the listener
doesn’t fully understand and try
to help them

Year 6

Able to share ideas and
information, give and receive
advice, offer and take notice of
the opinion of others

e.g. 1 think the boy was being
mean to the girl but you are
right when you said that she was
being mean to him first.’

I can repeat or re-phrase what
I have said to help someone
understand me.

I can share my opinions with
other people and listen and
respond to what they think.

Is able to use humour effectively Sophisticated use of questions
to help conversation flow

I can use language to make
people laugh.

I can use lots of different
types of questions in a
conversation.
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Communicating the Curriculum guidance statements
Listed by Programme of Study statement across all year groups

11. Consider and evaluate different viewpoints, attending to and building on the contributions

of others
Year 1

Respond to points of interest
when listening to contributions
of others

e.g. ‘Oh I have been to Brighton
Pier as well. Did you go on the
helter-skelter?’

I can make a comment when
talking to other people.

Year 2

Ask lots of questions to find
out information and respond
appropriately to the answers

e.g. ‘It is called evaporation?
OK, then the answer is that the
water will evaporate when it is
heated up.’

I can ask questions to find
out information and use
information from the answers
to make my response.

Year 3

Able to understand another’s
point of view and show whether
they agree or disagree

e.g. ‘I know why you think the
boy is naughty but I don’t think
he did it on purpose.’

I can tell someone when I
agree with their opinion and

when I don’t agree.

Year 4

Able to identify and reflect on
key points of what they have
just been told

e.g. ‘So our flag is called the
Union flag and not the Union
Jack. The flag pole is the jack,
they always call it that on the
Tv.

I can follow complicated
information that someone is
sharing and remember the
important points.

Year 5

Actively use inference, prediction

and reasoning skills by looking
for the underlying meaning of
what has been said

e.g. ‘Are we going to
Disneyland? You said there
would be a brilliant surprise and
you keep smiling and looking at
Dad’

I can work out when a
message has a different
meaning.

Year 6

Able to reflect on several
people’s opinions or suggestions
and summarise or suggest a
compromise

e.g. ‘I think we should all go
swimming first but make sure
you have enough money for the
bus fare home.’

I can summarise what other
people suggest or think

and make my own suitable
suggestions based on this.
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Communicating the Curriculum guidance statements
Listed by Programmme of Study statement across all year groups

12. Select and use appropriate registers for effective communication

Year 1 Year 2 Year 3 Year 4
Imitate popular language Know that there are some terms  Aware of the need to use more  Understand and use popular
or expressions that are only formal language with adults colloquial expressions

e.g. ‘It’s cool’, ‘Hey matel’, or

‘Have you seen James Bond? It’s used amongst friends

e.g. ‘Please could I have another e.g. ‘That’s sick!’

wicked.’ e.g. ‘in your face’, ‘wicked’ and pencil?’ (to the teacher) or ‘Give

‘yeah right’ with friends but not ~ me/pass me another pencil’ (to a

teachers. peer).
I can use expressions that I I know there are some words I I can use polite language when I know lots of phrases that
hear other people using. only use with friends. I am talking to adults. only people my age would use.

Year 5

Use appropriately different
words and phrases, from how
people in that area normally
talk, and standard English

e.g. ‘we were’ instead of ‘we

was’, or ‘I did’ instead of ‘I done’.

I can talk using standard
English when appropriate.

Year 6

Able to re-phrase what they
want to say according to the
audience

e.g. in more formal situations
use ‘discover’ for ‘find out’,
‘request’ for ‘ask for’ etc.

I can choose vocabulary
appropriate to formal or
informal situations.
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Post-Covid19 PSHE, RSHE and SMSC Lesson Ideas and School Approaches to Support Children as they Return to School



		School Staff CPD

		Whole School

		Early Years

		KS1

		LKS2

		UKS2

		Transition



		Advice on addressing coronavirus (COVID-19) in PSHE lessons



Child bereavement Coronavirus information 



Research: How to make the best of school transitions



Teaching and learning Coronavirus (Covid-19) - supporting wellbeing



CORONAVIRUS HUB



Keep Your Head Mental Health Service

		Coronavirus A book for children



Positive Mindset Active role play lesson starters | PHE School Zone



Reflection time Shake Up your school lesson starter – Try your best | PHE School Zone



Book of Hopes



Home | mysite



The Growth Mindset and Wellbeing Lesson - Live



Big First Aid Lesson - for Children



Colorful Maps of a World in Coronavirus Lockdown



Brainsqueezers



Jigsaw Recovery 

		Horrid Hands 



Super Sneezes



Happy Links



Cosmic Kids Yoga



Personal, Social and Emotional Development (PSED) through coronavirus



Healthy Hugs | Primary | PSHE

		Horrid Hands 



Super Sneezes



COVIBOOK



Cosmic Kids Yoga



PSHE Handwashing Challenge



World Mental Health Day - KS1 Positive Mental Health Lesson Pack



To know why effective handwashing is important | Primary | PSHE



Jigsaw Recovery - X7 lessons each with ppt on the themes 

		Hand Hygiene



Respiratory Hygiene



Children's guide to coronavirus



Kids' Wellbeing Journal



Active iMoves



PSHE Story Creators Challenge



PSHE Making Connections Challenge



World Mental Health Day - KS2 Positive Mental Health Lesson Pack



Your country needs you! | Primary | PSHE



Jigsaw Recovery - X7 lessons each with ppt on the themes  

		What to do about worry – Year 6 lesson plan pack | PHE School Zone



Sleep – Year 6 lesson plan pack | PHE School Zone



Hand Hygiene



Respiratory Hygiene



Coronavirus Newsthink Teaching Resource 



Active iMoves



PSHE Making Connections Challenge



World Mental Health Day - UKS2 Mental Health Circle Time Lesson Pack



Jigsaw Recovery - X7 lessons each with ppt on the themes 

		PSHE My Memories Challenge



Transitions Mentally Healthy Schools



Transition to secondary school lesson plan pack | PHE School Zone



Next steps: embracing change and transition in uncertain times



Jigsaw Recovery X2 extra lessons for Year 6 on transition to secondary school 
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Policy Statement: Mental Health and Wellbeing



Mental health is a state of well-being in which every individual realises his or her own potential, can cope with the normal stresses of life, can work productively and fruitfully, and is able to make a contribution to her or his community. (World Health Organisation)



At Marlborough Primary Academy, we aim to promote positive mental health for every member of our staff and pupils. We pursue this aim using workplace practices, universal, whole school approaches, including a non-punitive approach to Behaviour Recovery and specialised, targeted approaches aimed at vulnerable pupils. In addition to promoting positive mental health, we aim to recognise and respond to mental health difficulties through personalised support, group work and supportive activities.



By developing and implementing a practical, relevant and effective Mental Health and Wellbeing Policy, we can promote a safe and stable environment for staff and pupils affected both directly and indirectly by mental ill health.



We summarise our whole school approach: Safe, Happy, Included and Learning.



This document describes the school’s approach to promoting positive mental health and wellbeing using school culture (DfE, November 2018). It is intended as a guidance for children, all staff, parents, visitors and governors.



It should be read in conjunction with our:



· Child Protection and Safeguarding Policy (where the mental health of a pupil overlaps with or is linked to a medical issue)

· Special Educational Needs and Disability Policy (where a pupil has an identified special educational need, especially Social, Emotional and Mental Health Needs) (or equivalent)

· Behaviour Policy



We work in close collaboration with Plymouth’s Multi-Agency Support Team to help parents, children and other members of our school community.



Aim of the Policy

At Marlborough Primary Academy we aim to create an environment that promotes positive

mental health in all staff and pupils by:

· promoting a school culture, the promotes wellbeing (e.g. no-shouting);

· maintaining consistent limits and boundaries in a fair, proportional and educative way;

· increasing understanding and awareness of common mental health issues;

· providing opportunities for staff to look after their mental wellbeing collectively;

· alerting staff to early warning signs of mental health difficulties in pupils;

· providing support to staff working with young people with mental health issues;

· providing support to pupils suffering from social, emotional and mental health difficulties;

· providing clarity on how we work with the Plymouth MAST in a graduated way;

· designing and delivering the curriculum that promotes a growth in self-esteem;

· linking this policy with Behaviour Recovery strategies as outlined in pour Behaviour for Learning Policy;

· follow our Graduated Approach model. 





[bookmark: _Hlk5113487]Dissemination to staff

Marlborough Primary Academy will share this policy with staff, governors, children and parents/carers via the following methods:

· Introduce and up-date the policy as part of a staff twilight session, with time for questions and review

· A copy or direct link to the policy will be emailed to all staff

· New staff will receive a copy of this policy during the induction process

· School website

· Various documents for parents and our school community, including children. 



Lead Members of Staff and Associated Wellbeing Activities

Staff with a specific remit include:



School SENCO: Dawn Hackworthy 

Safeguarding Team: Rachel Summers (DSL), Lisa Majer/Andy Dore (DDSL)

Mental Health Lead: Dawn Hackworthy 

Head teacher: Rachel Summers 

Deputy Head teacher: Andy Dore

CPD Lead: (for staff training) Rachel Summers 



Responsibility

Any member of staff who is concerned about the mental health or wellbeing of a child should speak to the DSL in the first instance. If there is a fear that the pupil is in danger of immediate harm, then the normal child protection procedures should be followed as outlined in the Child Protection and Safeguarding Policy. If the child presents a medical emergency, then the normal procedures for medical emergencies should be followed. 



Where a referral to CAMHS is appropriate, this will be led and managed by the Safeguarding Lead and SENCO/Inclusion Leader after consultation with the Plymouth Multi-Agency Support Team.



All school staff should always aim to:

· support early identification and ensure the school context is not accidently adding to a child’s difficulties;

· understand this policy and seek clarification from management where required;

· consider this policy while completing work-related duties and at any time while representing Marlborough Primary Academy;

· support fellow staff in their awareness of this policy and support their wellbeing and mental health;

· support and contribute to Marlborough Primary Academy’s aim of providing a mentally healthy and supportive environment for all staff.



All school staff have a responsibility to:

· take reasonable care of their own mental health and wellbeing, including physical health;

· take reasonable care that their actions do not affect the health and safety of other people in the workplace;

· raise concerns with their line manager if they feel there are work issues that are causing them stress and having a negative impact on their well-being.











Managers and Senior Leadership have a responsibility to:

· ensure that all school staff and visitors are made aware of this policy;

· actively support and contribute to the implementation of this policy, including its goals;

· manage the implementation and review of this policy;

· champion good management practices within Marlborough Primary Academy which discourages assumptions about long term commitment to working hours of a kind likely to cause stress and which enables staff to maintain a reasonable work life balance;

· promote effective communication and ensure that there are procedures in place for consulting and supporting employees on changes in the organisation, to management structures and working arrangements at both a school-wide and departmental level;

· encourage initiatives and events that promote health and well-being;

· ensure there are arrangements in place to support individuals experiencing stress, referring them to the school’s Occupational Health advisers where appropriate or the opportunity to meet with the school counsellor.

· collate management information which will enable the school to measure its performance in relation to stress management and employee well-being, such as:

· Sickness absence data

· Staff turnover, exit interviews

· Number of self-referrals to the counsellor service

· Number of referrals to Occupational Health support

· Numbers of grievance and harassment cases

· Seek the views of employees on the effectiveness of the School’s Emotional Wellbeing and Mental Health Policy and stress management arrangements using staff surveys and other appropriate questionnaires.



Dissemination to pupils

Marlborough Primary Academy will share this policy with the children and parents or carers and help them understand the importance of wellbeing and mental health to learning.



We use the following methods to support children’s learning:

· Special assemblies and stories

· Positive images around the school

· A curriculum that promotes emotional intelligence

· Safe places to talk – talk about your worries (e.g. bullying, learning) 

· Extra-curricular activities

· Parent meetings to encourage closer working between families and the school

· A variety of Pupil Voice groups for children to share their views regularly



Managing Pupil Disclosures

A pupil may choose to disclose concerns about themselves or a friend to any member of staff so all staff need to know how to respond appropriately to a disclosure. If a pupil chooses to disclose concerns about their own mental health or that of a friend, the member of staff’s response should always be calm, supportive and non-judgemental. Staff should listen, rather than advise and first thoughts should be of the pupil’s emotional and physical safety, rather than of exploring ‘Why?’.  Staff should avoid asking any leading questions. 






All disclosures regarding wellbeing should be taken seriously and discussed.  If there is a concern for the child’s safety, the disclosure will be recorded following our safeguarding procedures on CPOMS and this would include:

· Date

· Name of member of staff to whom it was disclosed

· Main points from the conversation

· Agreed next steps

· This information should be alerted to the safeguarding team on CPOMs who will offer advice about the next step



Warning Signs and Early Identification

In general, all staff should be alert to changes in the pattern of a child’s behaviour.  Children communicate through their behaviour, especially very young children. Stressful or distressing event in their lives typically manifest through behaviour.  School staff may become aware of warning signs that indicate a pupil is experiencing mental health or emotional wellbeing issues. These warning signs should always be taken seriously, and communicated to the DSL or DDSLs.



Possible warning signs to look out for in pupils/students or their immediate family:

· Physical signs of harm that are repeated or appear non-accidental

· Changes in eating or sleeping habits

· Increased isolation from friends of family

· Becoming socially withdrawn

· Changes in activity, mood or behaviour

· Lowering of academic achievement

· Talking or joking about self-harm or suicide

· Abusing drugs or alcohol in the family

· Expressing feelings of failure, uselessness or loss of hope

· Changes in clothing e.g. long sleeves in warm weather

· Secretive behaviour

· Skipping PE/Games or getting changed secretively

· Lateness or absence from school

· Repeated physical pain or nausea with no evident cause

· Increase in lateness or absenteeism



Targeted Support for Social, Emotional and/or Mental Health Difficulties 

Mental health issues can be ongoing for a long time. They can be highly impactful on a pupil’s ability to access school. We need to ensure that all members of staff are realistic in their expectations of affected children to ensure those children are not placed under undue stress which may exacerbate their mental health issues.



Expectations should always be led by what is appropriate for a specific pupil at a specific point in their recovery journey rather than by what has worked well for others, so some degree of flexibility is essential.

Expectations to consider addressing include:

· Academic achievement

· Absence and lateness

· Access to extra-curricular activities including sport, school trips residential breaks

· The use of Behaviour Recovery Methods and cycles of Recovery (back on task)

· Ability to interact and engage within lessons





Individual Care Plans 

It is helpful to draw up an individual care plan for pupils causing concern or who receive a diagnosis pertaining to their mental health. This should be drawn up involving the child, the parents or carers and relevant health professionals. This can include:

· Details of a pupil’s difficulties or diagnosis if they have one

· Special requirements or precautions

· Medication and any side effects

· Emergency procedures

· The role the school can play



Procedures for identified pupils:
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Example of IEP 
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Confidentiality

We should be honest with pupils about confidentiality linked to our Child Protection and Safeguarding Policy. We should let the child know this and discuss with them that it might be necessary to pass the information on:

· Who we are going to talk to?

· What we are going to tell them?

· Why we need to tell them?

· Ideally, we should never share information about a pupil without letting them know. Ideally, we should receive their consent, though there are certain situations when information must always be shared with another staff member and/or parent/carer. 



This would always include children who are in danger of harm. If acting to safeguard a pupil against harm or look out for their welfare, it is imperative to share any information you deem important. In many cases, the parent/carers should be informed, and pupils may choose to tell their parent/carers themselves. If this is the case, depending upon severity and immediacy of risk, 24 hours should be given to share this information before the school contacts the parent/carers. We should always give pupils the option of the school informing the parent/carers for them or with them. If a child gives us reason to believe that there may be underlying child protection issues, the DSL must be notified immediately, and decision making will follow the school’s safeguarding policy and associated policies.



Working with Parents/Carers

Where it is deemed appropriate to inform parent/carers, we need to be sensitive in our approach. It can be shocking and upsetting for parent/carers to learn of their child’s issues and difficulties.  The response may respond with anger, fear or upset. We should therefore maximise care when planning for parent meetings where mental health issues may be very sensitive due to lots of unknown factors.



Requests for Specialist Support: The MAST approach

We should always highlight further sources of information as parents/carers will often find it hard to take in much of the news that we are sharing. We should always provide clear means of how contact can be made with the school regarding further questions and the school should consider booking in a follow up meeting right away as parents/carers may have many questions as they process the information. We should keep a record on each meeting in the child’s confidential record.



In order to support all parent/carers of children at Marlborough Primary Academy we will:

· update our school resources to provide information about common mental health Issues;

· ensure that this policy and associated documents and information are accessible on our website;

· ensure all parent/carers know who to talk to if they have any concerns about their own child or a friend of their child;

· make our Mental Health and Wellbeing Policy easily accessible to parent/carers;

· keep parent/carers informed about the topics their children are learning about in Personal, Social, and Emotional Education, including the school’s activities regarding emotional intelligence.



Supporting Peers

When a pupil is suffering from mental health issues, it can be a difficult time for their friends. In the case of self-harm or eating disorders, it is possible that friends may learn unhealthy coping mechanisms from each other. In order to keep peers safe, we will consider on a case by case basis which friends might need additional support. It is important to consider:

· What friends should and should not be told

· How friends can support

· Things friends should avoid doing or saying

· Warning signs to look out for

· How friends can access further support for themselves from the school

· Healthy ways of coping with the difficult emotions they may be facing

· The MAST team may deliver group interventions such as The Circle of Friends



Training

All staff will receive regular training or guidance about recognising and responding to mental health issues as part of the regular child protection training. For those staff members who require more in-depth knowledge, additional CPD will be suggested and provided. Where the need to provide some becomes apparent, we will host twilight training sessions for all staff to promote learning and understanding about specific issues related to mental health. The school’s partnership working with the MAST team helps provide such training.



Signposting

We will ensure that staff, children and parent/carers are aware of sources of support within school and in the local community.  Who it is aimed at and how to access it is outlined in Appendix B.  Plymouth MAST is our first partner agency to consult with to help us.



We will display relevant sources of support in communal areas such as staff rooms, library, and notice boards and will regularly highlight sources of support to children within relevant parts of the curriculum. Whenever we highlight sources of support, we will increase the chance of pupils seeking help by ensuring pupils understand:

· What help is available

· Who it is aimed at?

· How to access it

· Why to access it

· What is likely to happen next



Teaching about Mental Health (teaching and the curriculum)

The skills, knowledge and understanding needed by our pupils to keep themselves and others physically and mentally healthy and safe are included as part of the PSHE curriculum. The specific content of lessons will be determined by the specific needs of the cohort being taught but there will always be an emphasis on enabling pupils to develop the skills, knowledge, understanding, language and confidence to seek help, as needed, for themselves or others. We will follow the PSHE Association’s Guidance1 to ensure that we teach mental health and emotional wellbeing issues in a safe and sensitive manner which helps rather than harms.



As part of our Behaviour Recovery Strategy, staff will use every day experiences to cultivate high levels of emotional intelligence, resilience and self-regulation amongst children.  



All our curriculum activities should promote self-esteem and a positive self-concept, free from anxiety and fear, especially in the areas of maths and science where children are prone to experience higher levels of anxiety.



We will use the PSHE curriculum and follow the statutory guidance for the delivery of mental health and wellbeing.



All teaching staff will receive CPD training (prior to September 2020) which will cover mental health and wellbeing.



Policy Review 2021 and Re-write in 2022



This policy will be reviewed every year as a minimum and up-dated every three years unless new duties come into force during the three years.



Effectiveness of the policy will be assessed through:



· feedback from staff, pupils and parents;

· review of the policy by SLT and governors to determine if objectives have been met and to identify barriers and enablers to ongoing policy implementation.



Policy Author: Rachel Summers

Date Written: Summer 2020

Date Ratified: 

Review Date: Summer 2021
















Appendix A: Further information and sources of support about common mental health issues



Prevalence of Mental Health and Emotional Wellbeing Issues:

· 1 in 10 children and young people aged 5 - 16 suffer from a diagnosable mental health disorder-that is around three children in every class.

· Between 1 in every 12 and 1 in 15 children and young people deliberately self-harm.

· There has been a big increase in the number of young people being admitted to hospital because of self-harm. Over the last ten years this figure has increased by 68%.

· More than half of all adults with mental health problems were diagnosed in childhood. Less than half were treated appropriately at the time. 

· Nearly 80,000 children and young people suffer from severe depression.

· The number of young people aged 15-16 with depression nearly doubled between the 1980s and 2000s.

· Over 8,000 children aged under 10 years old suffer from severe depression.

· 3.3% or about 290,000 children and young people have an anxiety disorder.

· 2% of children in care have behavioural or emotional problems - these are some of the most vulnerable people in our society.



Support on many mental health issues can be accessed via Young Minds (www.youngminds.org.uk), Mind (www.mind.org.uk) and Minded (www.minded.org.uk).



Anxiety, panic attacks and phobias

Anxiety can take many forms in children and young people, and it is something that each of us experiences at low levels as part of normal life. When thoughts of anxiety, fear or panic is repeatedly present over several weeks or months and/or are beginning to impact on a young person’s ability to access or enjoy day-to-day life, intervention is needed.



Online support - Anxiety UK: www.anxietyuk.org.uk



Depression

Ups and downs are a normal part of life for all of us, but for someone who is suffering from depression these ups and downs may be more extreme. Feelings of failure, hopelessness, numbness or sadness may invade their day-to-day life over an extended period of weeks or months, and have a significant impact on their behaviour and ability and motivation to engage in day-to-day activities.



Online support 

Depression Alliance: www.depressionalliance.org/information/what-depression 

Eating problems

Food, weight and shape may be used as a way of coping with, or communicating about, difficult thoughts, feelings and behaviours that a young person experiences day to day. Some young people develop eating disorders such as anorexia (where food intake is restricted), binge eating disorder and bulimia nervosa (a cycle of bingeing and purging). Other young people, particularly those of primary or preschool age, may develop problematic behaviours around food including refusing to eat in certain situations or with certain people. This can be a way of communicating messages the child does not have the words to convey.

Online support - Beat – the eating disorders charity: www.b-eat.co.uk/about-eating-disorders 

Eating Difficulties in Younger Children and when to worry:  www.inourhands.com/eatingdifficulties-in-younger-children 

Obsessions and compulsions

Obsessions describe intrusive thoughts or feelings that enter our minds which are disturbing or upsetting; compulsions are the behaviours we carry out in order to manage those thoughts or feelings. For example, a young person may be constantly worried that their house will burn down if they don’t turn off all switches before leaving the house. They may respond to these thoughts by repeatedly checking switches, perhaps returning home several times to do so. Obsessive compulsive disorder (OCD) can take many forms – it is not just about cleaning and checking.

Online support - OCD UK: www.ocduk.org/ocd 



Self-harm

Self-harm describes any behaviour where a young person causes harm to themselves in order to cope with thoughts, feelings or experiences they are not able to manage in any other way. It most frequently takes the form of cutting, burning or non-lethal overdoses in adolescents, while younger children and young people with special needs are more likely to pick or scratch at wounds, pull out their hair or bang or bruise themselves.

Online support -  SelfHarm.co.uk: www.selfharm.co.uk   National Self-Harm Network: www.nshn.co.uk



Suicidal feelings

Young people may experience complicated thoughts and feelings about wanting to end their own lives. Some young people never act on these feelings though they may openly discuss and explore them, while other young people die suddenly from suicide apparently out of the blue.



Online support - Prevention of young suicide UK – PAPYRUS: www.papyrus-uk.org 

On the edge: Child Line spotlight report on suicide: www.nspcc.org.uk   /preventingabuse/research-and-resources/on-the-edge-childline-spotlight/ 




Appendix B: Sources or support at school and in the local community



Whole School Based Support

Every member of our school community sets a tone and atmosphere in school that ameliorates childhood traumas by ‘the way we do things around here’.



Plymouth Multi-Agency Support Team (MAST)

We work directly with Plymouth MAST.  Apart from emergencies, we work in partnership with MAST.



Referral to MAST 

Suitable for all pupils in primary and secondary schools. Access is via a referral from the school with permission and consent from the parents. The HT/DHT/SENCO is able to make a referral and discuss the process with the pupil and parents. Meetings and support can be organised in school time, having access to a room and review meetings planned as appropriate. This is suitable for a range of family experiences and can include family therapy and play therapy together with counselling support.



Discussion with the School Nurse. 

HT/DHT/SENCO talk together and discuss concerns with school nurse. With consent from the parents, the child is able to speak with the school nurse with/without parents present – depending on the needs of the child and request of the parents. This is suitable for dealing with any health issues and managing emotions of the pupil and family.



Referral to the MAST Educational Psychologist. A referral form is completed. This can be carried out by the HT, DHT, SENCO in consultation and with parental consent. Meetings can take place on the school site with parents fully involved. Several meetings take place with a review session to discuss the next steps. This is available to pupils in primary schools and can include support on Transition, managing change and issues around anxiety associated with bereavement and separation.



In school, members of the Senior Leadership Team are available to support children experiencing short term issues. 

However, SLT are not trained counsellors and may need to sign post to other agencies for more, long term support. Staff can support with managing behaviour and developing behaviour that fully supports learning. With more challenging behaviour, the school can refer to the Educational Psychologist.






Appendix C: Talking to pupils/students when they make mental health disclosures

The advice below is from pupils/students themselves, in their own words, together with some additional ideas to help you in initial conversations with pupils/ students when they disclose mental health concerns. This advice should be considered alongside relevant school policies on pastoral care and child protection and discussed with relevant colleagues as appropriate.



Focus on listening.  We are a listening school

“She listened, and I mean REALLY listened. She didn’t interrupt me or ask me to explain myself or anything, she just let me talk and talk and talk. I had been unsure about talking to anyone but I knew quite quickly that I’d chosen the right person to talk to and that it would be a turning point.”



If a pupil/student has come to you, it’s because they trust you and feel a need to share their difficulties with someone. Let them talk. Ask occasional open questions if you need to in order to encourage them to keep exploring their feelings and opening up to you. Just letting them pour out what they’re thinking will make a huge difference and marks a huge first step in recovery. Up until now, they may not have admitted even to themselves that there is a problem.



Don’t talk too much

“Sometimes it’s hard to explain what’s going on in my head – it doesn’t make a lot of sense and I’ve kind of gotten used to keeping myself to myself. But just ‘cos I’m struggling to find the right words doesn’t mean you should help me. Just keep quiet, I’ll get there in the end.”  The child should be talking at least three quarters of the time. If that’s not the case, then you need to redress the balance. You are here to listen, not to talk. Sometimes the conversation may lapse into silence. Try not to give in to the urge to fill the gap, but rather wait until the pupil/ student does so. This can often lead to them exploring their feelings more deeply. Of course, you should interject occasionally, perhaps with questions to the pupil/student to explore certain topics they’ve touched on more deeply, or to show that you understand and are supportive. Don’t feel an urge to over-analyse the situation or try to offer answers. This all comes later. For now, your role is simply one of supportive listener. So make sure you’re listening!



Don’t pretend to understand

“I think that all teachers got taught on some course somewhere to say ‘I understand how that must feel’ the moment you open up. YOU DON’T – don’t even pretend to, it’s not helpful, it’s insulting.”



The concept of a mental health difficulty such as an eating disorder or obsessive compulsive disorder (OCD) can seem completely alien if you’ve never experienced these difficulties first hand. You may find yourself wondering why on earth someone would do these things to themselves, but don’t explore those feelings with the sufferer. Instead listen hard to what they’re saying and encourage them to talk and you’ll slowly start to understand what steps they might be ready to take in order to start making some changes. Don’t be afraid to make eye contact or be concerned if a child can’t make eye contact



“She was so disgusted by what I told her that she couldn’t bear to look at me.”

It’s important to try to maintain a natural level of eye contact (even if you have to think very hard about doing so and it doesn’t feel natural to you at all). If you make too much eye contact, the pupil/student may interpret this as you staring at them. They may think that you are horrified about what they are saying or think they are a ‘freak’. On the other hand, if you don’t make eye contact at all then a pupil/student may interpret this as you being disgusted by them – to the extent that you can’t bring yourself to look at them. Making an effort to maintain natural eye contact will convey a very positive message to the pupil/student. Be sensitive to cultural eye pattern differences and don’t ‘insist’ that a child looks directly into your eye.

Offer support

“I was worried how she’d react, but my Mum just listened then said ‘How can I support you?’ – no one had asked me that before and it made me realise that she cared. Between us we thought of some practical things she could do to help me stop self-harming.”

Never leave this kind of conversation without agreeing next steps. These will be informed by your conversations with appropriate colleagues and the schools’ policies on such issues. Whatever happens, you should have some form of next steps to carry out after the conversation because this will help the pupil/student to realise that you’re working with them to move things forward.



Acknowledge how hard it is to discuss these issues

“Talking about my bingeing for the first time was the hardest thing I ever did. When I was done talking, my teacher looked me in the eye and said ‘That must have been really tough’ – he was right, it was, but it meant so much that he realised what a big deal it was for me.” It can take a young person week or even months to admit they have a problem to themselves, let alone share that with anyone else. If a pupil/ student chooses to confide in you, you should feel proud and privileged that they have such a high level of trust in you. Acknowledging both how brave they have been, and how glad you are they chose to speak to you, conveys positive messages of support to the pupil/student. Don’t assume that an apparently negative response is a negative response

“The anorexic voice in my head was telling me to push help away so I was saying no. But there was a tiny part of me that wanted to get better. I just couldn’t say it out loud or else I’d have to punish myself.”

Even though a pupil/student has confided in you, and may even have expressed a desire to get on top of their illness, that doesn’t mean they’ll readily accept help. The illness may ensure they resist any form of help for as long as they possibly can. Don’t be offended or upset if your offers of help are met with anger, indifference or insolence, it’s the illness talking, not the pupil/student.



Never break your promises (unless you receive a disclosure)

“Whatever you say you’ll do you have to do or else the trust we’ve built in you will be smashed to smithereens. And never lie. Just be honest. If you’re going to tell someone just be upfront about it, we can handle that, what we can’t handle is having our trust broken.”

Above all else, a pupil/student wants to know they can trust you. That means if they want you to keep their issues confidential and you can’t then you must be honest. Explain that, whilst you can’t keep it a secret, you can ensure that it is handled within the school’s policy of confidentiality and that only those who need to know about it in order to help will know about the situation. You can also be honest about the fact you don’t have all the answers or aren’t exactly sure what will happen next. Consider yourself the pupil’s/student’s ally rather than their saviour and think about which next steps you can take together, always ensuring you follow relevant policies and consult appropriate colleagues. It is always best to tell a child that if they tell something that you are worried about you will need to inform the head teacher or someone else who can keep them safe.




Appendix D: Plymouth MAST and Making a CAMHS referral.



Following a period of Plymouth MAST intervention, you may decide, in partnership, to make a referral to CAMHs or other service or agency.



If the referral is urgent it should be initiated by phone so that CAMHS can advise of best next steps 

Before making the referral, have a clear outcome in mind, what do you want CAMHS to do? You might be looking for advice, strategies, support or a diagnosis for instance. You must also be able to provide evidence to CAMHS about what intervention and support has been offered to the pupil by the school and the impact of this. CAMHS will always ask ‘What have you tried?’ so be prepared to supply relevant evidence, reports and records.



Note: In some NHS Trusts the local CAMHS teams are based on the geographic location of the GP the child is registered at, not their home or school borough.  Please check this out with Plymouth MAST staff.



General considerations

· Have you met with the parent(s)/carer(s) and the referred child/children?

· Has the referral to CMHS been discussed with a parent / carer and the referred pupil?

· Has the pupil given consent for the referral?

· Has a parent / carer given consent for the referral?

· What are the parent/carer pupil’s attitudes to the referral?

· Basic information

· Is there a child protection plan in place?



Adapted from Surrey and Border NHS Trust

· Is the child looked after?

· Name and date of birth of referred child/children

· Address and telephone number

· Who has parent/carer responsibility?

· Surnames if different to child’s

· GP details

· What is the ethnicity of the pupil / family?

· Will an interpreter be needed?

· Are there other agencies involved?

· Below are some bullet points West London Mental Health Trust CAMHS Team send

· to GP’s where the referral information is poor:

· Emotional and mental wellbeing state/presentation – e.g. current presentation’s impact upon: emotional wellbeing, socialising, behaviour, academia and general functioning

· How long the worry/concern has been present and when was it first noticed

· Child’s current mental state; mood, appetite, sleep and concentration

· Interventions and support already tried or in place already (e.g. school pastoral support to include behavioural support, other agencies/services involved to include Children’s Services and Early Help)

· Detailed risks to self or others






Reason for referral

· What are the specific difficulties that you want CAMHS to address?

· How long has this been a problem and why is the family seeking help now?

· Is the problem situation-specific or more generalised?

· Your understanding of the problem/issues involved.



Further helpful information



· Who else is living at home and details of separated parents if appropriate?

· Name of school

· Who else has been or is professionally involved and in what capacity?

· Has there been any previous contact with our department?

· Has there been any previous contact with social services?

· Details of any known protective factors

· Any relevant history i.e. family, life events and/or developmental factors

· Are there any recent changes in the pupil’s or family’s life?
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Dear Reception/Primary 1 teachers,

I'm delighted that you've decided to make reading a
priority in your school.

I hope this guide will help you get your children off to

a speedy start in Reception/Primary 1. We've written it
to go alongside Read Write Inc. Phonics Handbook 1 to
meet the particular demands of a Reception/Primary 1
classroom. I'm sure that your Reading Leader will help

you use this guide to organise your groups and ensure

the teaching is the best it can be.

The most important starting point is to read to children. Reading to children is the
best way of encouraging them to love books and reading.

By reading stories aloud to children every day, you are forming a link for them
between reading, comfort and love. When you love a book, your children will want to
hear it again and again! Children thrive on repetition, so when you’ve read

Room on the Broom for the hundredth time, remember you are hardwiring their
brains for success!

Children learn more rapidly at this age than at any other time in their lives so, once
you start teaching phonics, you can teach a new sound every day. The important
thing to remember is to always review any previously taught sounds, as well as
teaching the new sound. The speed at which children read the sounds will make the
biggest difference to their blending of sounds to read words.

Do keep the teaching of sounds to the phonics lessons. Please don’t use other
contexts to practise, for example in the outdoor area or the role-play area. Let
children enjoy the integrity of each experience.

Remember that children can only be as good as your teaching. After you've been
on the Read Write Inc. Phonics training, practise with your colleagues until you are
confident you can make the lessons fun for both you and your children.

I would love to hear about your success.

Best wishes






Introduction to teaching phonics

Some of the most frequent questions I'm asked...

What if a child cannot articulate particular sounds?

Ask the child to repeat the sounds in the alphabet after you (sounds not letter names).
Make a note of the sounds the child has difficulty pronouncing, for example, t instead of
¢, d instead of g, winstead of r, sch instead of s, f instead of th. You will then know when
to accept their pronunciation of the sound; just because the child can’t say the sound
correctly doesn’t mean they can’t hear it correctly. With practice, they will soon start to
pronounce the sounds correctly.

Should we make children learn the sounds?

You won’t have to make children learn the sounds. You will make these lessons so much
fun, they will want to join in.

What if a child doesn’t want to join in?

Let the child watch from the sidelines to begin with. Once they see how much fun the
lessons are, they will gradually join in. If they still seem reluctant to join in, you should
teach them one-to-one.

Should we teach letter names?

Teach children the alphabet song, so they will know the letter names when Year 1/
Primary 2 class teachers use letter names for spellings. However, do not use the letter
names in phonics lessons. When you show children a letter, you need them to react
quickly by saying the associated sound and not the letter name. This will make blending
sounds into words much easier.





1: Organisation in Reception/Primary 1

SECTION 1: ORGANISATION
IN RECEPTION/PRIMARY 1

~ )
Minimum expectations for your children’s progress
 October: know most Set 1 sounds and begin to blend (Set 1 Sounds Group B)

« December: know Set 1 Sounds and blending (Set 1 Sounds Group C)
« February: reading Photocopy Ditties 1-20*

« April: reading Red Ditty Storybooks

« May: reading Green Storybooks

¢ July: reading Green/Purple Storybooks
\_ _J

How to group your children for phonics
lessons in Reception/Primary 1

e Children should always be taught in homogeneous groups.

 Choose the best option from the three below based on the number of staff you can make
available.

« Make the best use of teaching assistants (TAs) from other year groups to support YR/P1 in
Read Write Inc. Phonics lessons: the sooner YR/P1 learn to read, the less work you will need
to do later.

« This guidance is based on one-form entry so can be replicated for as many classes as
needed. However, for two-form entry+ schools, consider grouping across classes from

autumn half-term.

« The strongest reading teacher should teach the slowest progress group.

4 )
Top tips for organisation in YR/P1
« If YR/P1 don’t attend assembly during the first half-term, utilise as many
YR/P1 and Y1/P2 Read Write Inc. Phonics trained teachers and TAs as possible
by teaching the daily Speed Sounds and Word Time Lessons (20 minutes)
during assembly time.

« Teach YR/P1 at a different time to Y1/P2 so you can use staff and teaching
spaces twice.

« Assess and group children at the start of YR/P1 if children were taught the Set 1

Sounds in nursery.
\ _/

* These can be found in the Ditty Photocopy Masters Handbook.
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Option 1 — class teacher and two TAs (best option)

Term 1: 20 minutes teaching per group

First four weeks

Whole class: 5 minutes (teacher and two TAs team-teach at the front)
 Teach Set 1 Speed Sounds.

Followed by:

Three progress groups: 15 minutes
e Teach letter formation and Word Time reading at tables.

« Play Fred Talk games.

After four weeks
Three simultaneous progress groups: 20 minutes each

« Teach Speed Sounds Lesson, including letter formation and Word Time reading and
spelling at tables.

o Slowest progress group: Carousel teaching of four pupils at a time (see p.9) and/or
daily one-to-one tutoring for 5 minutes.

NB Once children begin the Photocopy Ditties, teach a 30-minute session.

Term 2: 30 minutes teaching per group
Three simultaneous progress groups
« Teach Speed Sounds Lesson (10 minutes), Ditties/Storybooks (20 minutes).

o Slowest progress group: Carousel Four and/or daily one-to-one tutoring for 5 minutes

Term 3: 40-60 minutes teaching per group
Three simultaneous progress groups
« Teach Speed Sounds Lesson (10 minutes), Ditties/Storybooks (at least 30 minutes).

o Use Carousel Four and daily one-to-one tutoring for 5 minutes if any children are still
learning Set 1 Sounds and blending.
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Option 2: class teacher and one TA

Term 1: 20 minutes teaching per group

First four weeks

Whole class: 5 minutes (teacher and TA team-teach at the front)
 Teach Set 1 Speed Sounds.

Followed by:

Three progress groups: 15 minutes (teacher takes two groups in succession,
TA takes one)

e Teach letter formation and Word Time reading at tables.
e Play Fred Talk games.

« Set up an independent play activity for the third group for 15 minutes.

After four weeks
Three progress groups: 20 minutes each (teacher takes two groups in succession,
TA takes one — or two if two carousel groups required)
« Teach Speed Sounds Lesson including letter formation and Word Time reading
and spelling at tables.

o Slowest progress group: Carousel teaching in fours (see p.9) and/or daily
one-to-one tutoring for 5 minutes.

« Set up independent play activities for groups not being taught, for 20 minutes
whilst teacher takes the other group.

NB Once children begin the Photocopy Ditties, teach a 30-minute session.

Term 2: 30 minutes teaching per group
Three progress groups
« Teach Speed Sounds Lesson (10 minutes), Ditties/Storybooks (20 minutes)
(teacher takes two groups in succession, TA takes one — or two if two Carousel Four
groups required).
o Slowest progress group: Carousel Four and/or daily one-to-one tutoring for
5 minutes.

« Set up independent play activities for groups not being taught, for 30 minutes.

Term 3: 40-60 minutes teaching per group

NB Teach at the same time as Y1/P2 and Y2/P3.
Three progress groups — two in class, one to Y1/P2 and Y2/P3 so children can be
grouped across YR/P1-Y2/P3.

« Teach Speed Sounds Lesson (10 minutes), Ditties/Storybooks (at least 30 minutes).
o Speedy progress group to Y1/P2 and Y2/P3.

o Use Carousel Four and daily one-to-one tutoring for 5 minutes if any children
are still learning Set 1 sounds and blending.
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Option 3: class teacher only teaching phonics in YR/P1

Term 1: 20 minutes teaching per group

First four weeks
Whole class: 5 minutes

« Teach Set 1 Speed Sounds.
Followed by:

Three progress groups: 15 minutes (teacher takes three groups in succession
or throughout the day)

« Teach letter formation and Word Time reading at tables.
e Play Fred Talk games.
« TA supports play activities.

After four weeks
Three progress groups: 20 minutes (teacher takes three groups in succession
or throughout the day)

« Teach Speed Sounds Lesson including letter formation and Word Time reading and spelling
at tables.

o Slowest progress group: Carousel teaching of four pupils at a time (see below) and/or
daily one-to-one tutoring for 5 minutes.

« TA supports play activities.
NB Once children begin the Photocopy Ditties, teach a 30-minute session.

Use Option 1 or 2 for Terms 2 and 3.

Carousel Four

There are always three or four Reception/Primary 1 children who need extra attention to get
off the starting block. These children are usually at different stages so it’s hard to teach them
as a group — particularly when it comes to sound blending.

In YR/P1, we need all of our children to keep up’ from the very start through one-to-one
teaching at exactly the right level. This is much more effective for these children than
30 minutes taught as a group.

With the slowest progress group of four children (no more):
« Teach Speed Sounds Lesson (10 mins) to whole group

 Teach blending one-to-one (5 mins per child)
« Organise independent play activities for the other three children
« Try teaching as a group once they can blend three- and four-sound words.

« Provide extra one-to-one practice in the afternoon.
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SECTION 2: STARTING STRONG
IN RECEPTION/PRIMARY 1

Route through the first half-term — an overview

Every day ...
« Identify children who haven’t learnt to read the sounds and provide extra practice
through one-to-one tutoring.
 Review Speed Sounds with pinny time (see p.16).
« Use Fred Talk and play Fred Talk games throughout the day (see p.15).

e Let all parents know which sounds to practise.

Week Focus for teacher
First half-term, | « Complete the Communication, Language and Literacy baseline for all
week 1 YR/P1 children

« Introduce and practise the silent signals: Team stop, My turn Your turn
(MTYT), Turn to your partner (TTYP) and 1, 2, 3 signal (see p.12)

« Use silent signals throughout the day
 Teach children to name the pictures on the Sound-Picture Frieze

e Play Fred Talk games

First half-term, | Whole class —10 minutes a day
week 2 e Teach reading: m, a, s, d, t

Small groups — 10 minutes a day per group
e Teach letter formation: m, a, s, d, t

« Play Fred Talk games

First half-term, | Whole class — 5 minutes a day
week 3 « Teach reading:i,n, p, g, 0

Small groups — 15 minutes a day per group
e Teach letter formation: i,n, p, g, 0
« Learning to blend (Word Time 1)
« Play Fred Talk games

First half-term, | Whole class — 5 minutes a day
week 4 e Teach reading: ¢, k, u, b

Small groups — 15 minutes a day per group
« Teach letter formation: ¢, k, u, b

 Learning to blend (Word Time 2)

« Play Fred Talk games

10





2: Starting strong in Reception/Primary 1

Week

Focus for teacher

First half-term,
week 5

Whole class — 5 minutes a day
 Teachreading: f, e, 1, h, sh

Small groups — 15 minutes a day per group
» Teach letter formation: f, e, 1, h, sh
 Learning to blend (Word Time 3)

« Fred Fingers: Teach ‘Learning to use Fred Fingers’ until routines
established.

First half-term,
week 6

Children grouped by progress — 20 mins
e Teach reading: ck, 1,j,v,y,w
« Teach letter formation: ck, r, j, v, y, w
« Learning to blend/blending independently (Word Time 4)

- Fred Fingers: Teach ‘Learning to use Fred Fingers’ until routines
established.

First half-term,
week 7

Children grouped by progress — 20 mins
« Teach reading: th, z, ch, qu, x, ng/nk
« Teach letter formation: th, z, ch, qu, x, ng/nk
« Learning to blend/blending independently (Word Time 5)

« Fred Fingers: spelling one or two words that have been read that day

11





2: Starting strong in Reception/Primary 1

Getting going in week 1

Aim to complete the Communication, Language and Literacy baseline for all YR/P1 children
in the first week.

You can make the most of this first week in three ways:

1. Establish the silent signals (Team stop, MTYT, TTYP and the 1, 2, 3 signal)
2. Teach children to name the pictures on the Speed Sounds Cards.
3. Practise partner work.

Children respond well to an established routine right from the start to help them to settle
in to school life.

1. Establish the Read Write Inc. Phonics silent signals

We use silent signals: to stop, to copy and to turn to talk to a partner. These signals work
successfully when all staff practise until the signals become a habit for staff and children.

For further information on how to use these signals, see the Read Write Inc. Phonics
Handbook 1, pp.18-22.

Team stop signal
The Team stop signal helps us stop children in a calm manner, ready for what’s next.

Use this signal to gain attention. It’s a good idea to introduce it for times when all children
are together, such as lunchtime or the end of the day. Practise until children respond in
under five seconds and in silence.

My Turn Your Turn (MTYT) signal

Use this silent signal when you want the children to repeat something after you.

Turn To Your Partner (TTYP) signal

We want all our children to answer every question we ask, not just the few confident ones.
We do this by getting children to talk with a partner.

We call this the talk routine.

1, 2, 3 signal

Use this silent signal to move the children silently from the carpet to their table in under
15 seconds.
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2: Starting strong in Reception/Primary 1

2. Teach children to name the pictures

Teach your children to name the mnemonic pictures using first the A4 Speed Sounds Cards,
and then the small Speed Sounds Cards. This is particularly important for children who are
new to English; if they don’t know the name of the picture, the picture can’t help them learn

the sound later on.

For example:
« ‘s’ is in the shape of a snake

e ‘d’ is in the shape of a dinosaur
e ‘a’ is in the shape of an apple

« ‘m’ is in the shape of two mountains.

The name of each picture is written on the back of the cards.
Using the A4 Speed Sounds Cards:
« Show and say the name of the first picture: Maisie next to the mountains.
« Use MTYT for children to copy.
 Repeat with four more pictures.
Using the Small Speed Sounds Cards:
« Increase the speed that the children say the names of the pictures, until they can say the
names without hesitation.
 Repeat with five new pictures a day until the children can name all the pictures.
Display the Set 1 Speed Sounds from the Sound-Picture Frieze somewhere that children can
touch it and refer to it, and use it to prompt children to name the pictures.

NB You should not be teaching the sounds at this point, just focus on asking the children to
name the pictures.

3. Practise partner work
Before you start to use the TTYP talk routine, children will need plenty of practice in working
with a partner.
1. Establish a special space for each child to sit with a given partner during ‘carpet times’.
Change all the partners every two weeks.
2. Establish a greeting routine:
Good morning (or afternoon) Mrs Green (looking at the teacher).
Good morning partner. How are you today? I'm fine, thank you.
3. Get partners to practise saying a familiar rhyme together. Choose partners who can keep
together to perform to the class.
4. Teach simple partner clapping rhythms using rhymes children know (e.g. clapping the
beats in their name, clapping a steady beat to familiar rhymes, clapping simple patterns
that you create).

13





3: Teaching Set 1 Speed Sounds and Word Time

SECTION 3: TEACHING SET 1 SPEED SOUNDS
AND WORD TIME

How to use Handbook 1 and resources

Before you begin teaching, ensure you have your own copy of Read Write Inc. Phonics

Handbook 1 and that all resources are ready.

Handbook Resources
reference
Lesson Classroom teaching and Read Write Inc. Phonics | Home practice
practice Online subscription on
Oxford Owl

Set 1 Speed | - Simple Speed Sounds Poster » Sound pronunciation  Speed Sounds
Sounds « Sound-Picture Frieze guide (video) Cards Set 1
Handbook 1 « Picture-Sound Cards  Speed Sounds lists e My Set 1
pages 33-49 | , Speed Sounds Cards Set 1 (slideshows) Speed Sounds

« Fred Frog beanie toy » Speed Sounds practice Book

 Desktop Speed Sounds Chart sheets
Word Time  Speed Sounds Cards Set 1 « Word Time Lesson 1.7 « Sound
Handbook 1, | + Phonics Green Word Cards for Word Cards Blending
pages 33-49 Set 1 « Multi-syllabic Word Book Bag

« Magnetic Sound Cards Cards Books*

Set 1 « Nonsense Word Cards

« Fred Frog beanie toy

 Desktop Speed Sounds Chart

« Sound Blending Books*
Once children can read the single-letter Set 1 Sounds and Consonant-Vowel-Consonant (CVC)
words, they can begin reading the Photocopy Ditties (see p.26).

Assessing as you go

The Reading Leader will assess all of the YR/P1 children each half-term.

As the Reception/Primary 1 teacher, you should assess and regroup individual children every
week, or as needed, throughout the half-term:
* Use the assessment step (see Read Write Inc. Phonics Handbook 1, page 37) to progress
children from learning to blend (using the magnetic boards) to blending independently
(reading Phonics Green Words). Stop using the magnetic boards once children are in Set

1 Sounds Group C.

* Use the ‘How to progress quickly from Ditties to Storybooks’ guidance (see p.28) to move
children reading the Photocopy Ditties to the Red Ditty books and then to the Green

Storybooks quickly.

*Use these only once children can blend. For an overview of the Sound Blending Book

progression, please see p.34.
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3: Teaching Set 1 Speed Sounds and Word Time

Read Write Inc. Phonics through the day:
Fred Talk and pinny time

Keep the teaching of sounds to the phonics lessons. Please don’t use other contexts to
practise sounds, for example in the outdoor area or the role-play area. Let children enjoy
the integrity of each experience.

However, there are two important things you need to do throughout the day to help teach
all children to read sounds and learn to blend quickly:

1. Use Fred Talk and play Fred Talk games
2.Pinny time.

Fred Talk + Speedy Sounds = reading

1. Use Fred Talk and play Fred Talk games

Speaking like Fred helps children to understand that words are made up of sounds.
Use Fred Talk throughout the day to help children practise blending sounds together.

Fred Talk follows a consistent routine:

1. Say the word in sounds as Fred, e.g. c-a-t. Ask children to repeat.
Pause to allow children to ‘jump-in” with the whole word.

2. Say the word in sounds followed by the whole word, e.g. c-a-t, cat.
Ask children to repeat.

« Use Fred Talk for single-syllable words at the end of sentences throughout the day
e.g. it is time for l-u-n-ch..lunch, come and sit on the f-l-oor...floor.

« Fred Talk words at the end of the sentence and keep the words short and simple.
« Organise 5-minute Fred Talk game group sessions with those children learning to blend.
There are four games you can play using Fred, outlined below.

NB words below are spelt in a way to help you say them in Fred Talk.

Animal Fred
Put out a few toy animals.

1. Say: c-ow. Ask children to repeat. Pause to allow children to ‘jump-in’ with
the whole word cow.

2.Say: c-ow, cow. Ask children to repeat, and then find the cow.
Repeat with: sh-ee-p, h-e-n, d-o-g, h-or-s, h-e-n, c-a-t.
Fred says...

1. Say: Fred says put your hands on your h-e-d. Ask children to repeat.
Pause to allow children to jump in with the whole word and do the action.

2.Say: h-e-d, hed. Ask children to repeat.

Repeat with: b-a-k, t-u-m, l-e-g, h-a-n-d, f-oo-t, n-ee, r-u-n, s-k-i-p, h-o-p, s-t-o-p.
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Fred I spy

Say: Fred says ‘I spy something r-e-d’. Ask children to repeat. Pause to allow children
to jump-in” with the whole word and point to something red.

Say: r-e-d, red. Ask children to repeat.

Repeat with: b-l-00, g-r-ee-n, b-l-a-k, b-r-ow-n.

Fred’s house
Say: Fred has found some items from different parts of the house. What did he find in
e.g. the food cupboard? Say each word in Fred Talk and pause to allow children to jump-in’
with the whole word.
Food cupboard: t-i-n, s-oo-p, b-ee-n-s, b-r-e-d, c-ay-k
Fridge: m-i-l-R, j-o0-s, c-r-ee-m, e-g-s, c-or-n, p-air, p-ee-z, l-ee-k
Kitchen: f-or-R, s-p-oo-n, n-igh-f, p-a-n, p-l-ay-t, b-ow-I;
c-u-p; m-u-g; ch-air; s-t-oo-1
Bedroom: b-e-d, r-u-g, b-oo-R, I-am-p, m-a-t, l-igh-t, b-o-x
Bathroom: l-oo, s-i-nk, m-a-t, s-ow-p, b-r-u-sh, c-r-eem

Wardrobe: s-c-ar-f, h-a-t, c-ow-t, s-o-c-s, sh-or-t-s, d-r-e-ss, s-k-ir-t

2. Pinny time
Pinny time helps children practise reading the sounds taught so far speedily. It is quick
and easy to get going, to make sure children ‘keep up, not catch up’.
« Each teacher/TA should have their own apron or ‘pinny’ with pockets containing
a set of Speed Sounds Cards.
 Timetable 5-minute pinny time sessions throughout the day. Target the children
who need to increase their speed.
« Assign small groups of children for pinny time to YR/P1 staff.
« Decide on ‘Speed minute’ sessions throughout the day — children go to their
pinny time adult when a bell rings. See how many sounds the group of children
can read in one minute.
« Play ‘Partner practice’ — give the children a set of Speed Sounds cards to practise
reading together quickly.
 Have set times every day for pinny time: before break, while waiting for the midday
supervisors, waiting to go into assembly, as children go home (so parents can see what
you're doing). Make this a habit.
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Daily handwriting practice

Children practise correct letter formation as part of their daily Speed Sounds Lesson. We
use the mnemonics to help children visualise the letter before they write it down. In the
‘Write the letters’ activity in the lesson, children practise saying the handwriting phrase
and the sound as they form the letter in the air and then write the sound on paper.

Children need to practise handwriting under the guidance of a teacher so they do not
develop habits that will be difficult to undo later.

Please don’t ask children to copy letters or words. We need their attention to be focused
on their own formation of letters.

Teaching correct handwriting grip and writing position —
right/write sitting

Teach writing at tables so you can set the habits for correct pencil grip and sitting
position from the beginning.

Make sure the table and chairs are the right height and that left-handed children are
sitting to the left of a right-handed child.

The children should be facing you when you model the writing —not at an angle.

Teach children that when you use the handwriting /i

signal (shown in the photograph, right) they need

to get into the correct writing position at a table:
« feet flat on the floor

» bottom at the back of the chair

« body one fist from the table

» shoulders down

« non-writing hand holding the page

- writing hand ready in a tripod grip.
Do not start writing until the children are ready in the correct position. Soon you should
be able to say ‘right (write) sitting’ and they will know exactly what to do.

Share the handwriting phrases with parents so they can support their child with correct
letter formation at home (see p.20). These are also in the My Set 1 Speed Sounds Book.
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How to help parents: practise the sounds

It is important that parents understand how you are teaching their child to read.
Schools find it is best to run short but frequent ‘bitesize’ parent meetings and develop
the habit for regular meetings throughout the year. See the Ruth Miskin Training Portal
(https://schools.ruthmiskin.com) for downloadable PowerPoint slides and documents to
support your parent meetings.

Schedule these meetings 15 minutes before home time so parents don’t need to come
back later (while your Headteacher reads a story to your children).

In the first half-term:

« Meeting 1: Explain the benefits of reading stories to children every night. Share the
‘Top tips for reading to your child’ (see p.19).

« Meeting 2: Show parents how to practise reading the Speed Sounds Cards Set 1
with their children, using pure sounds rather than letter names (search ‘Sound
pronunciation guide’ on the Read Write Inc. Phonics Online subscription on Oxford
Owl for a useful video). Also show parents how to form the letters (see p.20) and how
to use My Set 1 Speed Sounds Book. Provide parents with packs as part of their school
kit — book bag, PE kit and Speed Sounds Cards Set 1.

« Meeting 3: Show parents how to practise blending using Fred Talk.

Show parents the free video tutorials on the Ruth Miskin Training website
www.ruthmiskin.com. You might like to add a link to these on your school website.

Give parents copies of the parent information booklets from the Read Write Inc. Phonics
subscription on Oxford Owl (search for ‘Parent information booklet’).

Later on in the year, focus on:
« How to listen to their children read the Sound Blending Books and Storybooks.

» How to practise Set 2 Speed Sounds with their child.

Throughout the year:
« Organise class assemblies so children can show off to parents the sounds
and stories they know.
« Teach demonstration lessons for parents to watch.
« Invite parents into school to see how you read stories to the children.
Show them how to bring bedtime stories alive.
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Ten top tips for reading stories to your child

1 Make reading to your child feel like a treat.
Introduce each new book with excitement.

2 Make it a special quiet time and cuddle up so both of you can
see the book.

3 Show curiosity in what you’re going to read:
Oh no! I think Arthur is going to get even angrier now.
4 Read the whole story the first time through without stopping

too much. If you think your child might not understand
something, model an explanation:

Oh I think what’s happening here is that...

5 Chat about the story:
I wonder why he did that?
Oh no, I hope she’s not going to...

I wouldn’t have done that, would you?
6 Avoid asking questions to test what your child remembers.
7  Link stories to your own experiences (e.g. This reminds me of...)

8 Read favourite stories over and over again.
Get your child to join in with the bits they know.

9 Read with enthusiasm. Don’t be embarrassed to try out
different voices. Your child will love it.

10 Read with enjoyment.
If you're not enjoying it, your child won't.

\_
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Ruth Miskin
Training

Handwriting phrases for helping your child to form letters

This works best if your child practises for a short time every day.

Show the picture side and air-write as you say the phrase.
Ask your child to practise in the air with you.
Using a sharp pencil and sat at a table, encourage your child to have a go.

= W Do

Praise your child for their efforts.

Maisie, mountain, mountain

round the apple, down the leaf (" i
slither down the snake

round his bottom, up his tall neck and down to his feet
down the tower, across the tower

down the body, dot for the head

down Nobby, over his net

down the plait and over the pirate’s face

Stretch: mmmmountain

round her face, down her hair and give her a curl L ey D—

f N\

.

all around the orange

curl around the caterpillar

down the kangaroo’s body, tail and leg

down and under, up to the top and draw the puddle

down the laces to the heel, round the toe

down the stem and draw the leaves

lift off the top and scoop out the egg

Bounce: a-a-a-a-apple

down the long leg Handneie: Round the opplt.

down the leaf )

down the head to the hooves and over his back

(

>

down his back and then curl over his arm
down his body, curl and dot

down a wing, up a wing

down a horn, up a horn and under his head
down, up, down, up

zig-zag-zig |
round her head, up past her earrings and down her hair

Stretch: sssssnake

down the arm and leg and repeat the other side o TR s

7 Sandy’s Row | London | E1 7HW | @ m M D

XONSECE<—= T —O0“+OEANO0OWLT S5 —+0unv o 3






4: Stopping children struggling — one-to-one tutoring

SECTION 4: STOPPING CHILDREN STRUGGLING -
ONE-TO-ONE TUTORING

Some children find it hard to pay attention when they work in a group. This may be because
they switch off when we’re not directing our full attention on them or they're aware they
can’t do what others can do. However, these same children make rapid progress when

the best reading teachers give them individual attention using the same Read Write Inc.
Phonics programme but with smaller teaching steps. We call this ‘keep up, not catch up’.

It’s important that you identify these children from the beginning. Catching them in the
first two weeks saves time later. Most one-to-one intervention is short-term.

How many children will need tutoring?
The number of children needing one-to-one tutoring is dependent upon two factors:

1) the quality of the teaching in the morning Read Write Inc. Phonics lessons — get this right
and the numbers for tutoring fall dramatically

2) the number of children with definite special needs.

More advice on one-to-one tutoring, including videos, is available from the Ruth Miskin
Training Portal (https://schools.ruthmiskin.com).

Tutoring a child to read the Set 1 Speed Sounds

Assessment

Find the Goldilocks Spot (challenge point —not too easy, not too hard) for the first-time
assessment.

Assess known Set 1 Speed Sounds

Using the small Speed Sounds Cards Set 1, model how to read the Speed Sounds, and then ask
the child to read. (Put any sounds the child doesn’t know to one side.) Teach the child to read
the sounds that they can’t read speedily, following the steps below.

If the child can read the first 16 Set 1 Speed Sounds
speedily, teach the child to sound-blend words alongside
teaching the remaining 16 Speed Sounds.

Assess known pictures

Can the child say the picture names of the sounds that they do not know speedily?
If not, follow Step 1.

If yes, follow Step 2.
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4: Stopping children struggling — one-to-one tutoring

Teaching

Step 1: Teach picture names

Teach picture names in the teaching order. Teach three picture names at a time.

Use the picture side of the card only.
1.

Place each card on the table as you stretch/bounce the sound
and say the picture name (e.g. a-a-a-a apple).
Ask the child to copy. Muddle the cards.

Ask the child to point to the picture as you stretch/bounce the sound

and say the picture name (e.g. a-a-a-a apple). Muddle the cards.
Ask the child to say the picture name as you point to the picture.

Hold the three cards and say the picture names speedily (no bouncing or stretching).
Ask the child to copy.

Hold the three cards with others the child knows, and ask them to say the picture
names speedily.

Now choose one sound to teach following Step 2 below.

Step 2: Teach one new Set 1 Speed Sound

Teach sounds in the teaching order. Teach one or two sounds each day.

Use both the picture side and the letter side of the card.

1.

Place the card on the table, picture side up. Draw a simple version
of the picture on paper.

Trace your finger over the picture on the paper as you
stretch/bounce the sound (e.g. a-a-a-a).
Say the picture name (e.g. apple) as you finish. Ask the child to copy.

Write the letter next to the picture on the paper.

Trace your finger over the letter on the paper as you stretch/bounce the sound
(e.g. a-a-a-a). Say the sound (e.g. a) as you finish. Ask the child to copy.

Show how the picture side of the card matches your drawing. Show how the letter behind
the picture matches your letter and the letter side of the card.

Flip the card from the picture side to the letter side as the child says the sound when they
see the letter side (e.g. a) and the picture name when they see the picture side

(e.g. apple).
Hold the card with others the child knows, and ask them to say the sounds speedily.
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4: Stopping children struggling — one-to-one tutoring

Tutoring a child to sound-blend words

Assessment

Find the Goldilocks Spot (challenge point — not too easy, not too hard) at the start
of the session.

Assess known Set 1 Speed Sounds

Using the small Speed Sounds Cards Set 1, model how to read the
Speed Sounds, and then ask the child to read. (Put any sounds the
child doesn’t know to one side.) If the child can read the first 16
Set 1 Speed Sounds speedily, follow the assessment below.

If not, teach the child to read more Set 1 Speed Sounds.

Assess oral blending — no Speed Sounds Cards

Choose a CVC (Consonant-Vowel-Consonant) word. Say the sounds using slow,
exaggerated Fred Talk (e.g. p..o..t). Can the child say the word without help?
If yes, repeat with several more words and teach Step 2. If not, teach Step 1 below.

Assess blending with Speed Sounds Cards

Choose a CVC word. Place the Speed Sounds Cards on the table to spell the word.
Can the child read the word? If yes, repeat with several more words and teach Step 3.
If not, teach Step 2.

Assess reading CVC words with Phonics Green Word Cards

Choose a CVC Phonics Green Word Card (e.g. mat). Can the child read the word?
If yes, repeat with several more words and teach Step 4. If not, teach Step 3.

Assess reading CCVC (Consonant-Consonant-Vowel-Consonant) words with
Phonics Green Word Cards

Can the child read all single-letter Set 1 Speed Sounds speedily?

If not, teach the child to read these sounds first, alongside teaching reading CVC words
with Phonics Green Word Cards.

If yes, choose a CCVC Phonics Green Word Card (e.g. gran). Can the child read the word?
If yes, repeat with several more words and teach Step 4 for words with Special friends
(digraphs) and five-sound words. If not, teach Step 4 for words with single-letter sounds
and four-sound words.

23





4: Stopping children struggling — one-to-one tutoring

Teaching

Note: These steps are fluid — you may need to go back and forth between Steps 1, 2 and 3.

Step 1: Teach oral blending — no Speed Sounds Cards
Only teach blending with sounds the child can read speedily. Choose a CVC word (e.g. pot).

1. Say the sounds using slow, exaggerated Fred Talk (e.g. p..o...t). Show how you really
‘think about’ the sounds as you speed up Fred Talk, eventually blending the sounds
to say the word.

2. MTYT slow Fred Talk.
3. MTYT Fred Talk and the word.

Repeat with two more words.

Step 2: Teach blending with Speed Sounds Cards

Only teach blending with sounds the child can read speedily.
Choose a CVC word (e.g. pot). Use the letter side of the cards. ' I

1. Saythe word (e.g. pot). Place the cards on the table,
letter side up, to spell the word. Let the child ‘Jump-in’.

2. Point to and say the sounds (e.g. p-o-t), then sweep your finger under the sounds
and say the word (e.g. pot). Ask the child to copy.

3. Saythe word (e.g. pot). Give the cards to the child (in mixed order) to make and
read the word.

Repeat with two more words.

Step 3: Teach reading CVC words with Phonics Green Word Cards

Only read words with sounds the child can read speedily. Choose three Phonics Green
Word Cards.

1. Read the words using ‘Fred Talk, read the word’. Use slow m at
Fred Talk, and then speed up. Model reading the words -
until the child can ‘Jump-in’.

2. Give the three chosen Green Word Cards and three others
to the child (in mixed order) to read the words. If they need
more support, repeat Step 1.
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Step 4: Teach reading CCVC words with Phonics Green Word Cards

Only read words with sounds the child can read speedily. Choose three Phonics Green
Word Cards.

1.

Read the words using ‘Fred Talk, read the word’. Use slow Fred Talk,

and then speed up. Model reading the words until the child can j 9 ran
Jump-in’. Some children may not be able to pronounce the second e
sound within some CCVC words, but do not correct the child or ask

them to repeat.

Give the three chosen Green Word Cards and three others to the child (in mixed order)
to read the words. If they need more support, repeat Step 1.
Muddle the cards and ask the child to read the words.

Ask the child to read two new Green Word Cards. If they need more support, repeat
Point 1.

Include Special friends in words when known, and then five-sound words.
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5: Photocopy Ditties, Red Ditty Books and Storybooks

SECTION 5: PHOTOCOPY DITTIES, RED DITTY BOOKS AND STORYBOOKS
How to use Read Write Inc. Phonics Handbook 1 and resources

Before you begin teaching, ensure you have your own copy of Read Write Inc. Phonics Handbook 1 and that all resources are ready.
You will also need the Ditty Photocopy Masters Handbook to teach the Photocopy Ditties lessons. These have their own teaching notes.
For an overview of the Photocopy Ditty progression, please see p.38.

Lesson Timetable Classroom teaching Read Write Inc. Phonics Online Extra practice, if | Home practice
subscription on Oxford Owl necessary

Once children can read the single-letter Set 1 Sounds and read CVC words, they can begin reading the Photocopy Ditties.

Photocopy 1 day, * Ditty Photocopy Masters e Ditty Photocopy Masters e Ditty Photocopy e Ditty Photocopy

Ditties 1-20 30 minutes* * Simple Speed Sounds Poster Green Word Cards Masters Masters

Ditty Photocopy e Sound-Picture Frieze ¢ Sound Blending * Sound Blending

Masters « Speed Sounds Cards Set 1 Books Book Bag Books

Handbook

e Red Word Cards

Handbook 1 * Fred Frog beanie toy

pages 68-71 * Desktop Speed Sounds chart

Red Ditty Books | 1 day, * Red Ditty Books e Interactive teaching file for * Black and white
Handbook 1 30 minutes, * Get Writing! Red Ditty Books each book Red Ditty Books
pages 68-71 buildingupto | 4 story Green Word Cards * Story Green Word Cards * Red Ditty Book

1 hour* « Red Word Cards * Speedy Green Word Cards Bag Books

Once children have completed the Red Ditty Books, they will begin learning the Set 2 Sounds while reading the Green and Purple Storybooks.

*Follow the one-day timetable for the Photocopy Ditties (see the Ditty Photocopy Masters Handbook) and the Red Ditty Books (see Handbook 1).

If you teach only the activities marked in bold in the timetable then this will comprise a 30-minute Ditty lesson. This will focus on accuracy but not fluency. The full timetable is
for a one-hour session, focusing on both accuracy and fluency. You should expect children to be able to manage a full one-hour session as you progress through the Ditty Books.
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5: Photocopy Ditties, Red Ditty Books and Storybooks

Lesson Timetable Classroom teaching Read Write Inc. Phonics Online Extra practice, if | Home practice
subscription on Oxford Owl necessary

Set 2 Speed Simple Speed Sounds Poster ¢ Sound pronunciation guide (video) * Photocopy Ditties | ¢ Speed Sounds
Sounds Sound-Picture Frieze * Speed Sounds lists (slideshows) 21-40 Cards Set 2
Handbook 1 Speed Sounds Cards Set 2 * Speed Sounds practice sheets * My Sets 2&3
pages 50-55 Phonics Green Word Cards for Set 2 e Multi-syllabic Word Cards Speed Sounds

Desktop Speed Sounds Chart * Nonsense Word Cards Book

Fred Frog beanie toy

Speed Sounds Cards Set 1

Phonics Green Word Cards for Set 1
Green 3days, 1 hour, Green Storybooks e Interactive teaching file for * Green non-fiction * Black and white
Storybooks see Handbook Get Writing! Green Books each book books Green Storybooks
Handbook 1 1,p72 Story Green Word Cards e Story Green Word Cards * Green Set Abooks | e Green Book Bag
pages 74-113 Red Word Cards ¢ Speedy Green Word Cards e Photocopy Ditties Books

41-50
Purple 3days, 1 hour, Purple Storybooks e Interactive teaching file for e Purple non-fiction | ¢ Black and white
Storybooks see Handbook Get Writing! Purple Books each book books Purple Storybooks
Handbook 1 1,p72 Story Green Word Cards * Story Green Word Cards e Purple Set A * Purple Book Bag
pages 114-153 Red Word Cards * Speedy Green Word Cards books Books
* Photocopy Ditties
41-50
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5: Photocopy Ditties, Red Ditty Books and Storybooks

How to progress quickly from Ditties to Storybooks
(focus for Speed Sounds and Word Time Lessons)

Ditty Group — Photocopy Ditties*

To progress quickly, the child needs to:
 Read all Set 1 Sounds speedily, including Special friends.

» Read Word Time 1.6 words with Fred Talk.

» Read 3-sound nonsense words with Fred Talk.

Sounds to teach

Set 1 Speed Sounds Lesson — Special friends. See Read Write Inc. Phonics Handbook 1, p36.

Focus for Word Time

Follow the steps for blending independently in the Read Write Inc. Phonics Handbook 1, p.38.

Read the Phonics Green Word Cards (Special friends, Fred Talk, read the word)
Use the Green Words listed in Word Time 1.5-1.6.
Review the words

Use the Green Words listed in Word Time 1.1-1.4. Add those from Word Time 1.5-1.6
once taught.

1. Special friends, Fred Talk, read the word
2. ‘Fred in your Head’ to speedy reading
Reading assessment
Read 3-sound nonsense words.

Spelling

Spell two or three words that they have read. See Read Write Inc. Phonics Handbook 1, p.38.
Pinny time

Target the children who need to increase speed-reading Set 1 Special friends.

Fred Talk games

Use CCVC words, e.g. Fred says c-l-a-p, s-p-i-n, s-k-i-p.

Red Group — Red Ditty Books

To progress quickly, the child needs to:
» Read Word Time 1.6—1.7 (4- and 5-sounds) Phonics Green Words with Fred Talk.

» Read 3- and 4-sound nonsense words with Fred Talk.

Sounds to teach

Teach unknown Set 1 Sounds: Read the sound, Review the sounds and Speed write.

*These can be found in the Ditty Photocopy Masters Handbook.
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5: Photocopy Ditties, Red Ditty Books and Storybooks

Focus for Word Time

Follow the steps for blending independently in the Read Write Inc. Phonics Handbook 1, p.38.

Read the Phonic Green Word Cards (Special friends, Fred Talk, read the word)
Use the Green Word Cards listed in Word Time 1.6-1.7.
Progress through Word Time 1.7 in this order:
1. words with double consonants
2. 4-sound words
3. 5-sound words
4. multi-syllabic words.
Review the words
Use the Green Words listed in Word Time 1.1-1.5. Add those from 1.6—1.7 once taught.
1. Special friends, Fred Talk, read the word
2. ‘Fred in your Head’ to speedy reading.
Reading Assessment
Read 3- and 4-sound nonsense words.
Spelling
Spell two or three words that they have read. See Read Write Inc. Phonics Handbook 1, p.38.

Pinny time

Target the children who need to increase speed-reading Set 1 Special friends.
Fred Talk games

Use CCVC words, e.g. Fred says c-l-a-p, s-p-i-n, s-R-i-p.
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6: Storytime, reading at home and planned talk

SECTION 6: STORYTIME, READING AT HOME
AND PLANNED TALK

Storytime

Why storytime matters

Reading to children is the best way of encouraging them to love books and reading. By
reading stories aloud to your children every day, you are forming a link for them between
reading, and comfort and love. When you love a book, your children will want to hear it again
and again! Children thrive on repetition, and so by reading the same much-loved stories over
and over, you are hardwiring their brains for success! The more you read, the more the story
‘belongs’ to the child. When they know the story well, they will want to ‘read’ it over and over
again, joining in with the actions and expressions that you've used. We need to do everything
we can to ensure children get the reading habit while they are very young — before technology
gets a foothold in their lives. By reading aloud, we take children into a world that goes well
beyond our typical everyday spoken language.

Authors have done the work for us. Their stories teach children to:
e sustain attention
« learn thousands of new words
« deepen their knowledge of words on every retelling
« hear exaggerated patterns in words and phrases — discrete sounds, rhyme and alliteration
« link thoughts from one part of the story to another
« become familiar with complex and compound sentences
- understand the emotions of others
« build pictures in their minds from the words on the page
- find out about new places, people and things
« understand the nuance of humour
« follow a plot with all its twists and turns

« understand suspense and predict what’s about to happen next.

And the list goes on...

Learning songs and rhymes by heart

« Children need lots of opportunities to develop familiarity with stories, poems, rhymes
and songs.

« As children chant the exaggerated patterns in the rhymes or songs, they develop a strong
sensitivity to rhyme, rhythm and alliteration. On each repetition, they deepen their
familiarity with the words and phrases.

« The more children know the rhyme, the more they ‘own’ it.

 As a team, decide which poems, nursery rhymes and songs you would like children
to know by heart. Chant/sing these together every day.
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Stories for storytime

See the storytime and vocabulary resources on the Ruth Miskin Training Portal
(https://schools.ruthmiskin.com)
 Choose 20 to 30 books a year that you will read again and again.
- Start the year with a ‘favourite five’ stories. Help children develop a deep familiarity with
the ‘favourite five’ stories every half-term.

» Once children know these five well, introduce a new ‘favourite five’.

« Keep building up this bank of well-known stories for the year.

How to read with your children

Practise reading the story before you read it to the children. Think about the exact actions and
expressions you will use so children can join in with you. Show your love for books as you read
—enthusiasm is catching!

1. Make reading to your children feel like a treat. Introduce each new book with excitement.

2. Make it a special quiet time away from the hustle and bustle of the rest of the day. If in a
small group, sit closely so the children can see the book easily.

3. Show curiosity in what you’re going to read: We're Going on a Bear Hunt. Ooo, I wonder if
they will find a real bear.

4. Read the whole story the first time through without stopping too much. If you think the
children might not understand something, model an explanation.

Oh, I think what’s happening here is that...

5. Chat about the story:

I wonder what they’re going to do now?
Oh no, I hope he’s not going to...
I wouldn’t have done that, would you?

6. Whatever you do, avoid asking questions to test what they remember.

7. Link stories to your own and the children’s experiences and link these experiences to
other stories: This story reminds me of when I had to squelch through lots of sticky mud
when I went camping.

8. Read favourite stories over and over again. Get the children to join in with the bits that
they know. Build the suspense each time, hesitating so they can jump in before you say
the word.

9. Read with enthusiasm. Don’t be embarrassed to try out different voices. Your children
will love it.

10. Read with enjoyment. If you're not enjoying it, they won't.
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Organising your story corner

It is likely that children sit on your large carpeted area for storytimes. This is the time that
you introduce stories to the children that you will then display in your special story corner.

The story corner is a quiet space where children can retell the stories you have read to them,
on their own, with friends or with an adult.
« Make it safe, quiet and comfortable.

« Display chosen books and make them centre stage.
« Avoid displaying too many books at once.

« Display the books with their covers facing outwards.
« Refresh books every few weeks.

« Avoid organising books into book-banded boxes — both for decodable books and storybooks.

Reading at home

Children will make the best possible progress if they read as often as possible. It is vital that
they take home the Storybook they have read in class to practise reading what they can
already read.

Ensure that children take books home they can read to their parent or carer, or share with
a sibling.

The children should take home a Read Write Inc. Phonics Storybook and a picture book at
least every three days. Make sure that every book that goes into the reading bag is a well-
loved book.

Picture books

Children should choose picture books to take home to read with a parent. Encourage the
children to choose books from the selection that they already know well. This means that
if their parents are too busy, they can retell the story by using the pictures to remember
the words.

Read Write Inc. Phonics home reading

It is important that pupils are given sufficient practice in reading and re-reading books that
match the grapheme-phoneme correspondences they know, both at school and at home.
There are several ways you can do this.

Last Read Write Inc. Phonics Storybook read (essential)

Put this in their reading bag once they have read the story three times in class. Do explain to
parents that they can read this story very well because they have practised and it is being sent
home to show parents how well their child can read it. Please ask parents not to say,

“This book is too easy for you!”

You can purchase the black and white paper copies of the Read Write Inc. Phonics Storybooks
especially to send home.
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Past Read Write Inc. Phonics Storybook (optional)
Children enjoy re-reading stories they know well. Their fluency improves on every reading.
Read Write Inc. Phonics Book Bag Books (optional)

You may wish to purchase the Book Bag Books especially for home reading. They are matched
to the Sound Blending Books, Red Ditty Books and Storybooks and provide practice of the
same graphemes. They include many of the same reading activities with guidance for
parents. These books should be sent home only once the corresponding Storybook has been
sent home and the Get Writing! activity has been completed in class. Ensure you read the
story to the children first.

Planned talk

The number and range of words parents use to speak to their children predicts their success at
school (Hart and Risley, 1995). ‘Talk a lot’ parents chatter with their children about everything,
from different foods to feelings. They connect present with past experiences, encourage them
to ask questions and build on what they say. By the time the children are three, they’ve had
over a thousand hours of story time, know rhymes by heart and use an extensive vocabulary,
often in elaborate sentences. Most of school learning will be icing on the cake for these
children (as long as they learn to read).

For children who have not benefited from the same start in life, we must use our time
strategically. This means planning small group sessions throughout the day to ensure
children talk as much as possible. We canno t lose precious time by observing them at play
and collecting ‘evidence’ of their learning. No parent would waste time doing this.

For more resources for Planned Talk and Closing the Word Gap, please visit the Ruth Miskin
Training Portal (https://schools.ruthmiskin.com).
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Sound Blending Books — progression

Sound Speed Read after Word list - Sound | Word list — Sound
Blending |Sounds Word Time Blending Books Blending Book
Book covered lesson (classroom) Bag Books
Sound masdt Word Time 1.2 | pat dad
Blending inpgo sit pit
Book 1 man mat
pan sad
tap dip
pin pat
tip dig
map dot
dig sit
dog pop
pot tin
mop pip
Sound masdt Word Time 1.3 | cat cap
Blending inpgo can mum
Book 2 ckub cot cat
sun cup
mud bag
mug sun
bat pup
bag big
bin cub
bus bib
bun bug
bug fog
Sound masdt Word Time 1.4 | fan fin
Blending inpgo pen tug
Book 3 ckub peg men
felh net fat
bed bed
leg hut
lid lid
log hop
hen rip
hop hug
hat beg
hug rub
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Sound Speed Read after Word list — Sound | Word list — Sound
Blending |Sounds Word Time Blending Books Blending Book
Book covered lesson (classroom) Bag Books
Sound masdt Word Time 1.5 |rat dog
Blending inpgo run nut
Book 4 ckub red den
f € th rug rag
rjvyw :
rod hip
jam run
jug jog
jet wag
van vet
vet win
web wet
wet yes
Sound masdt Word Time 1.5 | zip bus
Blending inpgo fox zip
Book 5 ckub mix tell
felh box mix
rvagw fix hiss
zZX =
ggssll egg hot
kiss till
mess fix
doll sell
bell fill
yell buzz
hill well
Sound cvc Word Time 1.5 | ship sack
Blending digraphs duck fish
Book 6 (3 sounds) shop hush
shev-c s.ig pack
c-v-sh fish cash
c-v-ck sock lock
B dish rush
shell ship
rock back
kick pick
shed shed
lick peck
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Sound Speed Read after Word list — Sound | Word list — Sound
Blending |Sounds Word Time Blending Books Blending Book
Book covered lesson (classroom) Bag Books
Sound CVC Word Time 1.6 | king path
Blending digraphs thin thin
Book 7 (3 sounds) chop chat
th-v-c wing ba‘nﬁq
c-v-th moth chin
ch-v-c sing bath
c-v-ng tank bank
c-v-nk ring chip
pink rink
chin hang
sink sing
wink junk
Sound CCVC words |Word Time 1.7 | trip flap
Blending (4 sounds) swim drum
Book 8 frog snap
grin spin
drum twig
crab snip
clap drop
slug slip
step swim
flag drip
pram step
skip plug
Sound CvVCCwords |Word Time 1.7 |sand mend
Blending (4 sounds) vest fist
Book 9 pond bend
nest pond
jump dust
band camp
lamp milk
milk mask
hand bump
desk desk
tent lump
belt melt
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Sound Speed Read after Word list — Sound | Word list — Sound
Blending |Sounds Word Time Blending Books Blending Book
Book covered lesson (classroom) Bag Books
Sound More Word Time 1.7 | dress spill
Blending complex chick clock
Book 10 formations — shock spell
CCvc/cvcee
. truck smash
digraphs (4 -
stick crack
sounds);
5 sounds black cloth
swing block
drink swing
brush plank
chest stuck
shelf trunk
stamp chimp
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Photocopy Ditties 1-20 — progression

Use these Ditties before reading the Red Ditty Books.

Ditty

Speed
Sounds
covered

Teach after
Word Time
lesson

Green Words

Red Words

1: sit

mast
inpo
h

Word Time 1.4

mat on sit hat pin

2: get a hat

at
npg
C
eh

Word Time 1.4

pen cat hen hat get

3:getup

masdt
inpg

Word Time 1.4

dad mum get up sun Sam is

4: bad dog

ad

inpgo
cb

ry

Word Time 1.5

dog bad yap rip dig can

5:acat

adt
in

feh

Word Time 1.5

cat red fat in hat

6: hot

madt
no

felh

Word Time 1.5

red hot run am if

7: cat

Word Time 1.5

in am cat wet let

8: in my box

Word Time 1.6

sit fat thin big pink dog rat
cat fox box in
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Ditty

Speed
Sounds
covered

Teach after
Word Time
lesson

Green Words

Red Words

9: sick

masdt
inp
ub

fe

1l

Word Time 1.7

fed am up bed in is ill tum

10: a dog
and a log

masd
npgo
cu

1

j

Word Time 1.7

can jump dogs logs

11: run and
hop

asdt
npo
cu

Word Time 1.7

can run hop stop and

12: mud

msdt
ing
ku
ckr

Word Time 1.7

kick mud run sit grin in

13: yum list

masdt
inpgo

eh
]
ch

Word Time 1.7

red hot mint jam gum pop
chips

14: sip

masd
ipo
cku

Word Time 1.7

mud milk cup pop sip

of

15: the shop

masdt
inpo

fh
shr
ch

Word Time 1.7

hot pop can shop from and
chips

the
of

16: alist to
shop with

masdt

eh
ckrv
SS

Word Time 1.7

hat red vest dress mac socks
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Ditty

Speed
Sounds
covered

Teach after
Word Time
lesson

Green Words

Red Words

17: wet and
fed up

masdt
ipo

C

eh
ckrvw

Word Time 1.7

vest wet hat mac drip drop
socks

18:o0na
bench

asdt
ino
ub
eh
ch

Word Time 1.7

bench sit on sun hat in sand

my

the
head

19: hands

asdt
inp
cu
eh
ckr
th

Word Time 1.7

that pick hunt stick rest cut
hands

20: a black
bin

masdt
inpgo
cb

fel
ckrw

thng

Word Time 1.7

man flat black in long bin
red cap and get with lad dog
legs socks
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Photocopy Ditties 21-40 — progression

Use these Ditties for further practice after the children have read the Red Ditty Books.

Ditty Speed Sounds covered Green Words Red Words
21: big hot umtacxboigdthns |mat cat box man big hat
sun sun hot dog
22:catina |bcnmedtgfaophisr |frog pen hen hat cat bat
hat and men dogs
23: an ant obatdnxfebmrsiug |box dog man fox red big
and a bug ant bug and frogs
24: aman ustrdnamgipboec |[cup bug den dog pup
man and bats rats
25:adog thngsspcagtdhwire |that sing hen cat cap dog
nso dress rat ring with can
26:akidin |thnvadsbretpikogu [van bus red pan with cot
his cot mcwhx kid his man six and pot
bugs
27:aqgull nkllffmngbrshuclia |gull cliff sand men drink |the
doe rug hand bugs my
28:ananton |[chltbhoenipdsjmra [hand ant jam red drip my
my hand chin belt lips hips
29:azip knssngllnkthwtieba |ding pink dress string that
phs knot zip hat bell will
rdozn
30: a fish thshckmoinpslathc |mop splash that duck hop
that can wfdu cat swim fish can
swim
31:catsrun |ckpmjhncarutsge peck jump run can grunt
do cats dogs hens
32:amanon I[mlgtcdorniabfsh man log dog fat big crash
alog and
33:Iamsick [chckquuigdonspta |[quick mum tum neck chin |1
mbel sick bed get spots legs my
head
34:pickitup [ckllthmpuetindosb |pick them doll pen bricks
ra
35: hop to ggshckkpnoblmijsh |back shop milk hop skip |the
the shop aruydtgef run yum and jam get to
from eggs
36: sing ngoalmksitphudr sing song tap stamp skip
along hum drum long along
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Ditty Speed Sounds covered Green Words Red Words
37: abig thsslickelfctgdruwa | mess big bed with doll the
mess ponsimb truck felt cab ted legs no
tips pens head
38: fish y (ee)nkshckthpprdap |pink fish black red with
fbioltsewng and flat big floppy
splashy splishy spots dots
fins
39:acatthat |[ngthbirkctasndpo |bring king sing spring said
can sing gw dog rat cat that can with |the
things wings
40: wink clap [nkngmlarbhpwdiu |wink blink bang clap my
scn drum hands the
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What does ELSA look like in the classroom?+



+

+

Plan, Do, Review Cycle at each Phase 



Mental Health and Wellbeing+

Phase 5

Multi agency involvement 





TAM

Phase 4

External Agency Support e.g. MAST 

Referral to CAMHS

Discussion with School Nurse

Referral to Educational Psychologist 















Phase 3



Review meeting with parents



Conversation between teacher and ELSA Leads



ELSA sessions weekly 





Resources and 

Support from online: 



www.youngminds.org.uk



www.minded.org.uk



www.anxietyuk.org.uk





















 

Phase 2 – Teacher Lead



SENCO Consultation



Specialised CPD



Group Surgery / Consultation with EP



Revisit areas of 

jigsaw 





Plans in place

to support 

behaviour 







Resources put in place to support child e.g. visual timetables, home communication book





Phase 1 – Teacher Lead



Child discussions

Meetings with parents or carers

Record of triggers and correspondence with parents – log on CPOMS

Conversations with other staff and previous teacher 

Refer to wellbeing policy 

Jigsaw lessons resources 

Wellbeing delivery

ABCC chart to be completed and analysed 

Consistent use of behaviour policy and expectations 

At Marlborough Primary Academy, we aim to promote positive mental health for every member of our staff and pupils. We pursue this aim using workplace practices, universal, whole school approaches, including a non-punitive approach to Behaviour Recovery and specialised, targeted approaches aimed at vulnerable pupils. In addition to promoting positive mental health, we aim to recognise and respond to mental health difficulties through personalised support, group work and supportive activities.
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